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FOIMORD

As a feature of its annual Representative Assembly, the University

Council for Vocational Education initiated, in 1978, a professional develop-.

ment conference for institutiOnal representatives and guests'.

The theme chosen for the first conference, "Questing for Quality in

Graduate Vocational Education," tied in Well with the mission and objectives

of the Council. Enthusiasm abounded at the Conference. Presenters and

participants engaged rn lively and productive disdussions.

A note of thanks is expressed to presenters and participants in the

Conference and to the Conference Planning Caqmittee.

This report has been prepared for revlew by and use of representatives

of member institutions of the University Council and Conference participants..

I am pleased to commend it to you.
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Joe R. Clary
President (1979-80)
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THE UNIVERSITY cou,NCIL FOR VOCATIONAL EDUCATION

The University Council for Vocational Educabion is a national

organization chartered in 1976 and engaged in definitT, supporting and

developing the roles and functions of vocational education from a univer-

sity perspective.

More specificirly the organization was formed to:

1. Provide.a university-based forum for appraistng the role'

and function of vocational education.

2. Provide a voice for univeriities regarding points of view

and comMon sense propositions on a variety of issues con-

fronting vocational education, _including teacher education

and research for vocational education.

3. Explore diverse areas in vocaeional ed

_related thereto, to develop new knowle

its effective use.

4: Provide a mechanism for improving the capacity of insti-

tutlops of higher education for professional development

in vocational education.

ation, and areas

e and to ascertain

myt,
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THE PROGRAM

/QUESTING FOR QUALITY IN GRADUATE VOCATIONAL EDUCATION

Objectives:

To stimulate improvement of Vocation Education
GralUate Programs by:

(1) Delineating the mission of graduate vocational
education

(2,) Identifying the characteristics of quality graduate
programs in vocational education

(3) Identifying exemplary program elements for leader-
ship, research, and service in graduate voéational
education

(4) Identifying techniques for assessing vocational
education graduateleadership development prograMs
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Friday, July 28, 1978

First Session

Presiding: .Dr. Joe R. Clary, North Carblina State University

3:10 p.m.

3:45 p.m.

4:30 p.m.

,

4:45 p.m.,

Call to Order Introduction of Participants - 'Joe R.
Clary, North Carolina State University

:Me University Council on Vocationaa Education - Jerome
Moss, Jr.e University of Minnesota

Keynote Address "Ques ing for Quality - Guidelines
Or the Search" Dr. Al Krebs, Vice-President for
Administration, Virginia Polytechdic Institute and
State University

"Buzz Sessions"

Buzz Sessions Leaders:

. Dr. Armen. L. Simcoe, Rutgers, The State University
of New Jersey
.Dr. George O'Kelley, University of Georgia
.Dr. Joel Gallowiy, Oregon State University
.Dr. Richard Whinfield, University of Connecticut
.Dr. Harold Hinkley, University of Kentucky
. br. Melvin Barlow, University of California at
_Los Am:tales

.Dr. Mel Miller, University of Tennessee

Questioning the,Keynoter
(Questions-from the buzz sessioni)

Second Session

presiding: Dr. Jerome Moss, Jr., University of Minnesota

"Motivation for)the Search for Quality in Graduate
Vocational Education" - Dr. C. 0. Niedt, Academic Vice-
President, COloradottate University

7:30 p.k.

"Application to our Program" - Selected Participants

vi
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Saturday, July 29-, 1978

Third.Session

Presiding! Dr. Dewey A. Adams, The Ohio State University

Dimensions of Quality

9:00 10:00 a.m. The Student's View - Panel of DoCtoral Students;
Leadership Development Program, Colorado State
University

. Richard Feller
. Sandra Crabtree
. Jack Smith

10:00 10:30 a.m. Coffee 13rpak

10:30.- 11:30 atm. The Professor's View - Panel of University Deans
and PrOflosstrs in Leadership Development Programs

. Dr. Carl Dolce, Dean of the School of
Education, North Carolina State University
.Dr. Frederick Cyphert, Dean of the College
of Education, The Ohio State University
.Dr. Gordon Swanson, Professor of Vocational
Education, The University of Minnesota

Fourth Session

Presiding: Dr. Rupert Evans, University of Illinois

1:00 3:30 p.m.

.0
Task Force Work Sessions to Examine Models for
Implementation

Task Force Chairpersonsj

.Dr. Dan Vogler, Virginia Polytechnic Institute

.and State University

.Dr. Hirold Anderson; Colorado State University

.dr. Carl Schaefer, Rutgers, Th4 State University,
of New Jersey
.Dr. Lloyd Briggs, Oklahoma State University

6

Fifth Session
4 5

Saturday Night in the Rockies - Individually arranged
informal interaction "itturday night style"

vii



Sunday, July 30, 1978

Sixth Session

Presiding: New President of University Council for Vocational Education

9:00 a.m. Summary of Task Force RePorts - Task Force Chairpersons-

Conference Outcomes and Repott - Presiders of Sessions
./

10:30 a.m.

"Operationalizing the Ideas, A Lookipg Ahead," -

Dr. Robert E. Taylor, Director, The National Center
for Research in Vocatlonal Education, The Ohio Ztate
University

Adjournment

Conference Program Committee

Dr. Dewey A. Adams, The Ohio State University
4

Dr. Joe R. Clary North Carolina Staie University

Dr. Rupert EVans, University of Illinois

viii



THE QUEST FOB QUALITY - GUIDELINES FOR THE SEARCH'

A. H. KAbs, Vice President for Administration

Virginia Polytechnic Institute and State University

As I reviewed the capabilities of this group, I was.reminded of

the response of a Nebraska lady yhen I asked her for directions to Red-
/

,bird, Nebraska. Her response was, "Go back out to the road, turn ri_Ot .

at tile first corner, and stop and ask the first person who knows more

about it than I do." It would appear that you-have an entire attendance

with.more knowledge of the issues being discussed than do I. However,,

the appeal to one's ego is most difficult to resist, and so here I am.

In addition, the topic has a personal meaning,'since it deals with the

quality of the program from which I secured my own graduate education.

The status of graduate work in vocational education is important, also,

to all who are served by the successful graduate student. 10When these

values are added to my belief that vocational programs provide the best

education ever made available for youth at the seconaary level,ithe effort

being made to improve the quality of graduate piograms in vocational educa-

-)
tion seem eminently.worthwhile. The formulation of gUidelines for the

search for quality is, indeed, a critical task.

Before I begin with development of the guidelines for.the search,'

let me share with you some examples of the comments made about graduate

education generally by concerned faculty and others. The negativism

1



comes through strongly largely because the discussions focused on pro-.

blems in graduate education. The commehts are self explanatclry.

1. Grades of "A" have been given to students who never attended a

class.

2. Faculty have canceled classeE4lwhenever they have wantedtto do

something else.

3. Faculty have used classes to discourse-about their personal lives.

4. Faculty have exhibited a lack of personal integrity..

5. Some dissertations are both poorly Airritten and lacking in substance.

6. Some fvulty brag about having as many as 40 to 50 graduate stddent

advisees with most of them doing dissertation research.

7. Some courses are poorly taught and lacking in content.

8. Some faculty do not serve as good role models for students.

9. Graduates of some programs_can't find jobs.

10. Some graduate faculty are incapable of directing a dissertation.

11. Many of the students who can't make it in one program go into another.

12. The students all come from either the home institution or from lesser

quality insiAtutions.

Some of the factors given by faculty as iniportant in and even as

Ehe only babiS for judging the quality of graduate programs included the

following:

1. A research production.

3., A rigorous program which only the'very best students can master.

4. A quality faculty of sufficient size to provide the varieties of
a

expertise n6eded in a discipline,

The sVong emphasig on research, especially at the doctoral level

;



was a constant. of signifitance was the complete failure of Anyone to

mention ability to teach classes well as a necessary characteristic of a

graduate faculty.

It seemed clear, however, from the comments made by those with whom

I have talked that the elements of a graduateTrogram are four in number:

1. Stddents

2. Faculty

1. Program or curriculum largely research

4. Institutional'objectives and support

Thus, the search for quality must focus on what cali be done With regard to
Alb

these four elements. We should keep in mina, of course, that the thrust

of our programs should be to develop scholars in vocational education with

an emphasis on an identifiable vocational field of study. An identified

discipline is basic to a graduate program.

The Student

I'm noeat all sure that there is much new light which can be shed

on the student element of graduate programs. There would appear to be no

one who does not recognize the need to attract high quality students.

.p.ased on general observations of several disciplines, howver, I offer

the following characteristics as those possessed by quality graduate stu-

dents:

1. A student who is academically able. While-not all students will be in

the genius category; all should be sufficiently able academically to

master the subject matter in the major and to compete easily, with other

students in core murses4 Student quality plays a major role in devel-
.
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oping quality graduate programs. WithOut, capable graduates from programs,

it would be difficult to'sustain a claim,to quality. Ac6epting a fail-

ing transfer from another program is a sure Way to get a reputation for

low quality.

132. A student.who loves his field of study. I am till a believer in

the thesis that the best

actually in any field or

and enjoys working in it.

teacher in any
1

discipline, is

!I

of the vocational fielde,

a person who knows the field

3. A student who seems to understand what service to people is all about.

In addition to a student's'being able to enjoy his subject field, one4
who aspires to%Nucate others to teach well should know what working

with people, what service to people, really means. An emphasis on

and a capability in reseAtbh are not enough to compensate for an ab-
,

sence of a service orientatiqn in vocational educaiion.

4. A student who writes and speaks well. A'person who is unable to use

the Epglish language well 'is considered uneducated, and lacking in the
0,*

qualities which symbolize quality in a graduate program.

5. A student who is well organized personally and in his work. While thef

eccentric professor storiesvprovide forgood entertainment, they contri-

bute little to the creation of the image of quality,sought in a gradu-

ate program.

Again, let me emphasize that the quality of the graAuate of the

graduate education program is a major factor in demonstrating the quality

level of that Program. 'If quality graduate programs are sought, it is also

mandatory that we seek quality graduate students.

Ala

4



The Program - Curriculum

Many of the negative comments about quality in graduate education

related to the program itself. This is most fortunate, because the pro-

gram is more amenable to control and change than is any of the Other four

elements being discussed.

As graduate protlehms'are discussed,.the major camponents most often

mentioned arel

the research component dissertation .

- knowledge in the discipline course content

experience

- scholarly development

Other.components in which vocational educators should be interested are

teaching competence and administrative competence. As mentioned before,

the student is expected to have the ability to_express himself or herself

well in' writing and orally.. If a student has difficulty in self expression,

the difficulty should be correctable and corrected prior to campletion of

the graduate program.

Perhaps the greatest hindrance to quality in graduate programs is

the effort made to build,in quality through strict regulation of details

by Graduate Schools. The effort is basically futile, since the quality of

the program depends heavily on the quality of the student and on the quality

of the faculty. A student,with limited ability is limited in what he call

accomplish. A faculty limited in ability can provide little leadership and

direct4on for the student in program planningbor in research. High.quality

in both students and faculty can compensate for weaknesses in other elements.
,
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It is true, however, that Ilighli.structured graduate programs can frustrate

both students and faculty aolyisors as ithey attenipt to plan and implement

sound individualized graduate programs.

The best program structure about which I have heard was described

to"rice by a Piant Pathologist who said they had no credit hour require-
.

mkints; that they simply had a flat tuition and fee charge for each semes-

ter when the student registered; and the program was especially designed

to meet the needs of the individual in terms of competence in the discipline

and in research. This approach seems to have much to recommend it. The

quality dimension depends to a great extent, of course, on the quality of

the faculty and.Students. Even with this approach, a program contains many

courses. There simply is no,better or economically feasible way to help

students learn what they need td know than a well organized body of content.

The freedom to plan does carry with it -

- the opportunity to provide breadth in a program.

- the opportunity to develop the program to fit needs making use of

whatever resources are available - courses, self-study, conferences

with faculty, experience in the work of-the vocational educatice

professional.

Of cothee, this appeoach would also demand strong standards for evaluation

of student progress and a mix of faculty capabilities to help students in

special areas of need - if not on the faculty of the specific discipline,
a

at least available within the institdbion. Especially at the doctoral level,

the development of a research capability also seems paramount. This, for

vocational education, requires recognizing the kind or type of research

appropriate to an applied dis9ipline such as testing the findings ot

6



psychology, sociology, anthropology, economics, and other disftplines

for application.

The program element that gives me the greatest difficulty in

411usaentation to you is that'of defining the content oevocational educa-

tion as a discipline. It was most disturbing tobme to hear faculty in

oth r disciplines say that education courses had no value. I'm sure this

is rue-in some places, just as -it is true of some courses in some places'

in 11 disciplines. ) ut I do believe that education, ap a' discipline,

is not well 'defined. There seem to be too few stable principles, too little

in the way of a firm foundation of principles and philosophy to which the

profession as a whole subscribes, and too mucti of opinion and of implemen-

tation of new approaches without the formality of rigorous testing before

implementation. I have the feeling too, that there are too many courses

which duplicate the content of other courses dt which are given the status

of graduate level numbers through the magic of the term 'advanced" or some

other similar appellation. If we would develop quality graduate.education

programs in vocational'education, or in any other discipline, the careful

delineation of the subject matter content is essential. If it takes a

certain length of time and a certain amount of work with a graduate faculty

to prepare a person professionally, let that time and effort be in the

area of independent study and research rather than in 'hour after hour of

debilitating, meaningless course wiRrk which exists for the one and only

purpose of building up credit hours in a discipline. Whatever courses are

offered should be of substance. For the development of a stable-philosophy,

the profession could well tuLl to the AVA yearbook series and other litera-
.

ture in the field. Study and modifications of what is expressed in the

7
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literature:could sex:ye well as a starting place.

In the final analysis, the scholarly ,developMent of the individual

Student is.probably dependent on the work done in relation to a solid-

research effort, courses which add breadth to a student's background, and

independent study. Thus, these parts of a program need'to be strengthened,

Alwen at the cost of a reduCtiondn the credit hours of standard courses in

,,
the discipline. Incidentally, the two criteria mdst often mentioned as

the basis for evaluation of the quality of the research were pubrishability

and outside funding for it./

With a progvam emphasis as described, we should develop In our

students the knowledge, the undNstanding, and the capacity for judgment

(wisdom) essential to a successful career.

The Facylty

The need for a quality faculty te,ts been mentioned many times already..

It is also an obvious quality factor, one which must be consistent and

compatible with what.has been said about student quality and program quality.

Is it not, after all, just a bit frightening to think we might return to this

life in the forms of graduate students studying under some of the graduate

students we have accepted and guided through our graduate programs? Think

about it! It may make you a bit more concerned about student'selection

and program development.

plus:

Faculty need all of the qualities we seek in the graduate student

a teaching competence at the University level.

a respect for all disciplines, not just one's own.

- a solid ability to direct the research of others and an identified

strength of one's own.

8

A

vei .

' .c



As implimi in the comMents regarding programs, there may also exist

the need (or an interdisciplinary faculty to provide the expertise needed.

Certainly, the expertise must be available and this fact must be well known

iethe designat4on of quality program ie to,be'appropriatej The ideittifi-

cation or definition of the proper mix of disciplines or specialties needed

.in-the faculty may be the most critical of the tasks facing you.as you

r
struggle with the ques feor quality programs. We have for too long tended

.
t

to believe the faculty for a discipline should consist only of persons who

have studied that particular disoipline. A sociologist, a statistics expert,

or other discipline representative or representatives could add the touch

that refteshes1t9 a vocational.education faculty. As members of vocational

education faculties, experts in other disciplines would be in better posi-

$tion to teach the needed subject mattef with true meaning for the vocational

education student.

Institutional Support and Objectives

This is a difficult element with which to deal, but it 1).15Nalso

critical to the development of quality graduate programs. For example:

Libraries are the heart of good graduate progki:Lms. No.department can

afford to divert enough of its scarce resources to provide its own library.

Computing resources are becoming more and more essential. These, too,

must be made available as an institutional resource rather than as a

departmental resource.

Instructional development units are very valuable in helping faculty improve

the quality of teaching. This, too, is an institutional resource commitment.

DeRartmental budgets and classroom/laboratory facilities must be adequate

and these are products of central administrativet decision making.



Objectives and mission of the institution help determine how a depa tment

can grow. If an inet4tution doesn't believe in extension/continuin0 educo-

tion, much of the vocational education program development woutd cease.

Instit ional goals may also help determine the extent of commitment to

librar computing resources, and other resourqtas needed.
f

A research unit of some kind to assiat departments in developing a resedrch

program is mandatory in this day and age,

Then, of course, the supporting faculty and programs - statistics,

sociology, psychology, anthropology, technicac\fields, administration - all

are essential. There is some movement toward\providing certain resources

on a consortium basis, and this should nOt be overlooked as a possibility.

Small departments, especially, Should.even examine this approach for pro-

viding needed faculty expertise. It could be exciting.

What is implied by all of this is, of course, that a quality gradu-

ate program will not exist where institutional support is too limited.
-v-

Summary - the guidelines 0

If there is a summary in the form of guidelines for the search for

quality graduate education to be found in these remarks, it could be as

follows:

1. Define well the.content of the discipline. There should be a clear

distinction between undergraduate content and graduate content,

since graduate work is supposedly built upon a strong undergraduate

baseof knowledge. In addition, the graduate content should be suf-

ficiently 'clearly developed and divided to avoid useless duplication

and overlapping among courses. Included in tIle content analysis

effort Must'be a consideration of content in closilly related areas

of study.

10
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2. Emphasize in the program the search for new knowledge, the_ search for

truth, and the critical examination of thy basis of knowledge in one's

field of study. It is this emphasis, more than any other, that distin-

guishes the program which dImelops scholars from the program whfch

does not. Do not insist on the accumUlation of credit hours 4)r use

as evidence of learning. Find other ways to assess student progress.

I. Provide for as much freedom in individualized program planning as can

be obtained. Since funding is a-necessary aspect of all education,

consider a flat Ltion and fee structure for each time a student

.registers, but demand quality program planning from the faculty advisers.

4. Pr vilre for the faculty expertise needed. While four to five faculty

ar ually considered xequisite to a graduate program, fewer thin that

can7e made acceptable .if proper cooperative relationships with other

disciplines and with other Ostitutions have been eStablished. Too

many advisees per faculty member is a sign of a "degree factory" develop-

Ment.

5. Seek qualified students. While all of us are people oriented and would

like to believe that all who desire gmaduate education should bes-eaved,

the fact is that this just can't be.. And to accept and put through a

graduate program a student who is too limited in academic capability

to do well does an injustice to the student, to the graduate program,

and to those who will later study under someone who cannot provide

quality instruction no matter how much effort the person makes.

6: Provide a faculty which has quality. In graduate education, especially
r..4t

doctoral level work, we musedept the ftpt.that contributions to know-

ledge are requisite 7 both research and wriOrng are essential. And



that.means an identified area of research, a professional lifetime
A

committed to the study of a narrow part of aidiscipline. And remem-
,

ber that professional and personal integrity are essential characteris-
-

tics of a qualitpfaculty. Faculty evakuation is, of course, just ifs-

essential to the development and maintenance of a quality graduate

,program as is evaluation of student progress.

7. .Make certain the instruction is especially designed to meet needs if

yoU are called upon to offer instruction in teaching to students in
./

other disciplines. Do not attempt to meet those needs by having such

studentl enroll in the same courses you offer students with a'rich back-

ground in teaching and education. It is even more important to provide

special experience and instruction for faculty from other disciplines.

It hurts the quality image of our programs, and violates our own prin-

ciples of teaching, when the instruction in teaching for persons in

other.disciplines is not properly desigped.

B. Help students evaluate employment perential and opportunity straight
e

through to the doctorate. Make certain that both student outlook and

program provide for flexibility in occupational expectation and cape-

bility.

.9. Build into the program reasonable quality standards. While it isn't

sound educationally to offer a program even the faculty would fail

to accomplish; it'is just as detrimental to offer a program which dOes

not.challenge the student, which does not require the student to uSe

fully the intellectual'capacity brought to the program.

ip. Analyze your institutional mission statement and list of objectives.

They do have an impact on what an institution is and Will be, and pn

12



the program curriculum decieions which will be made. Be concert}6n when

the mission statement apd objectives are not sufficiently comprehensive

to include what graduite programs in vocational education are all about

and try to bring about change in them. Do protest when program decisions

ar made which are incompatible with sounoclmission statements and objec-

ti es even though the decision appears not to affect your program. Even-
4

lly, decisions incompatible with institutional objectives lead to

ch nges in objecotves, to changes in the character of an institution,

to the reduction of institutional support for programs no longer

included in the total meaning of the objectives.

Support through your actions in cormattees and in other parts of your

institutional governance Atrugture those parts of the total institu-

tional program needed for quality vocational education programs. It

is not alw ys wise to fight only for one's own program budget.

11. Maintai the same quality in graduate programs on-campus and off-campus.

Lengt -in-residence is not the only quality issue; the provision of

lihrlaries, of laboratories, of other resources, and of access to other

students and faculty-are also important.

12. Remember that neither age nor education guarantees wisdqp. And.wisdom

4
is the outcome desired from graduate study. You know wisdom when

you see it, but it is impossible of precise definition. As you continue,

your quest, your search for quality, test each step, each decision

against the best minds you have in your institution. Out of such an

effort can come a quality og graduate program in vocational education

which all educators can accept as the product of wise vocational educators.

13
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Other Points Made During_ Discussion Session of Dr. Krebs' Presentation

Greatest risks are not in prqsrams and admissions but in faculty selec-

tion and admissions.

SeleCtion of students should be based on not just the record in school -

,

not just performance but on potential and capability.

. Institutions do have a responsibility tp mat& resources with ni. ion.

When mission and goals are raised without an increase in resour s,

programs are deleted at times Of a pinch on resources. Resource decis-

ions can have major effects sometimes disastrous ones - on faculty

and programs. Vocational education needs to be concerned about the pro-

gram decisfons made in other disciplines which provide programs vocational

education depends on.

. Extension includes quality graduate education off-campus as well as other

activities.

. A mission 'statement should include statements &bout the nature of research

which ought to be the prime focus for higher education research.

..There is nothing more vocationally oriented than a doctoral program.

It is real specific in terms of content and in terms of occupational

research.
2

. When you look for increase in resources you look for three kinds of things

basically: (1) the increase in need for personnel in the program as'

currently being conducted; (2) the new areas which could be added and

which are needed (e.g. the environmental and the human Services areas);

and (3) the quality'elements - we need to have a commitment to improve

quality in all program aspects.
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. If we do-research well in oiliDfield, others can take that and make appli-

cation of It to other fields.

. Graduate study is paid for mostly by society and not by the 4bdividua1.

Graduate education is a privilege and "Lot a right, a privilege limited

to a very small percentage7of the population.

. The scholar in a particular discipline is one who knows the basis of\N4

knowledge in that field, who is able to direct and perform research

of that kind as well as applied research in the field, and 1>,(3 is able

to communicate both orally and in writing for the benefit of the profes-

sion and others.

. We need vocational educators as a part of the facultigg'of Curriculum

and Instruction teams and faculties of Educational Administration Div-

isions.



*-
Motivation For The Search For alit in Graduate Vocatio al Educatibn

C. 0. Neidt

Academic Vice-President

Colorado State University

It is a pleasure to be with you. On behalf of Tex Anderson, I say,

"Wrlcome to Colorado." He is a native and I am a 17-year person. So,

its great that you are here in the Rbckies and that you are taking time

out to exchange ideas, to define directions, to evaluate, and to take a

fresh look at your specific disciplines and your overall profession. It is

a most commendable situation.

Tex and I have a very sybiotic relationship; in that, in exchange

for all kinds of advice that I seek from him, he defines for himself the

right to keep me fully informed about all aspects of vocational education

at Colorado State University, in thekState and region,in the nation, and

on the international scene. So I feel that I am relattvely among old

ffiends, thanks to this relationt;hip that Tex(and I have developed over

the years.

Philosophically, though, I am very much attuned to the objectival

of Jeocational education, occupational education, dult educatibn *,- all kinds
.,

of topics with which you deal and the general objectives to Wh ch you

subscribe. They parallel my own orientation very closely in Ipd strial.

Psychology. And, combining that kind of background - that kind of discip2.

line, thaticind of educational philosophy - with a strong and 1asting inter-

est in graduate education, I do look forward this evening to exChanging ideas

with you.

I'm very glad,that Al Krebs Said what he did bdcausii-he said thelands

\
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of things that reflect famtliarity with vocational education to a degree

that I do not profess. And, whereas he commented that every person in the

room knows more about vocational education than he does, I am convinced that

this is not so. I Was most favorably impressed with the depth of his think-

ing in terms of curriculum, the design of graduate programs, the selection

of faculty and the conduct of graduate education.

What I propose to do this evening is a relatiely - a totally

unique approach. It has never been done before. I have never attempted
010 .

it with any other group. I am going to share some of my unique matetial

with you and ask you to react to it in terms of its implications for graduate

educationc in vocational education.

For the past 18 years I have been working, as time permits, on an

,approach to understanding adult learning. Now, the concept I am interested

in understanding is adult learning in all kinds of settings. .1 started

this projeA in 1960 when I was with Mead Johnson and Company - a pharmaceu-

tical firm. I have carried it on for five or silrmore years with management

4.007

sonnel. I then switched to a study of faculty personnel. And t am now ..

moving to a focus on graduate education to determine the implications of

what I am attempting to do for graduate study, the design of graduate pro-

grams, and the improvement of graduate programs.

It is a relatively difficult and,high level kind of research in

that it involves theory building and model testing and the testing and vali-

.

dation of the existence of categories of behavior. ,This takes time. It

is relatively slow work. And getting c'ases to vIlidate the existence of

various kinds Of categories of behavior is sometimes somewhat stressful.

When I started this project in 1960, there were almost no researchers

17



in the area. Now, there are literally hundreds. And the reference point

is "development." Variously listed 1.n three recent journals were 'references

. to twelve different kinds of development - management development, executive

development, personnel development, student development, faculty development, 1

leadership deVelopment, instructional development, and professional develop-

ment, to name some of,.the twelve that I identified to reflect the great con-

cern that now,exists for this particular topic. In 1961, another fellow

and I, by.the name ot Buzz Wright, who at that time was with General Electric,

used to conduct seminars for the American Management Association on the topic

and we were abOut the only ones instructing these seminars. But now there

are literally hundreds of individuals, practitioners as well as researchers,

involved in various aspects of development.

My particular task, that I have defined for'myself, is -to c ntribute

to knowledge a coherent, theoretical conceptualization whic I allow us
-,

,Ttto underbtand what it is we are taLking about When werrefer:bormtMent

develOpment, faculty development, professional

gone 'from the terms "personnel development" t

demelbpment,' etc. I have

:-"managemen deOlilopment" to
-

"profeksional development" in my own evolution of the consideration of this

topic. But, I have never deviated from my original objective ot wanting to

understand the development process and to be able to interpret it to other people

in a coherent, cogent manner. I want to be able to predict', to manipulate,

and to design situationi in which development will be enhanced and-I want

to be able ultimately to control the process. This, then, relates to the

1

three functions of science - understanding, prediction, and control.' And,

I think that much work of this kind is necessary, albeit time consuming

and admetimes frustrating.
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The methodology that I am using in my particular Search for this type

of truth is a derivation of the wOrk of the experimental psychologist TitChner

whom, you may recall, started a school of psychology called "structuraliam,

i.e., explaining in geometric forms, whether conee, cubes, or squares, or

N,
whatever, the relationships among variables and expressing them as "models."

Other examples of this kind of approach td behavioral study would include

Guilford's "Structure of Intellect." You may recall his postulated cube

with 36 cells which he has .been validating now since 1937.

My data are basically the longitudinal records of 400 managers and

about 300 faculty personnel and I am now in the process of taking a,look

at student cases. The effort is to add structure to ambiguity, organization

to disorganization, simplicity and reduction to divérsity and complexity.

It involves testing of the existence of each cell and then finding the rela-
,0

tionship of each cell to all other cells in the model. in defining his "TWo-

Factor Theory of Motivation," Hurtzberg came relatively close to the kind

of thing that I am attempting to do. House, from the University of Michigan,

after a review of the literature of some 2,000 articles, and organizing

those articles, came relatively close to the kfnd of thing that I aM doing.

-There are aspects of Maslow's work involving the "Hierarchy of Needs" and

the concept of self-actualization that have implications for what I am

attempting. And, of course, lots of learnpg theorists and lots of individ-

uals in the areas of adult education and adult learning, are coming very

close to the kinds of things I will be sharing with you tonight.

TO make it a little bit more meaningfulc maybe I should share with

you some of the personal.ekperience that got.me sthrted on this particular

"kick." It is something like this. About 1958, I wai sitting St my desk

(

in Lincoln,,NSbraska, trying to figure out how the depaitment was going to
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buy the next box of pape4 clips, when the telephone rang. A voice said,

"This is Mead Johnson, president of the firm of the same name. We,have

heard of some of the things you have been doing with management personnel

in the Lincoln area. We are very much fnterested in them. We have' a

great need for an individual to head up a program in our firm in which

he will attempt to assure that management personnel are ready for additional

responsibility as quickly as ttie firm is ready to give it to them ' And
0-

then he went on to say that,-"Whatever it is you are now making, we will

double your salary-for openers, by way of negotiation. Let's talk." 'So

we did. And hubsequently I spent two of the most fascinating years of my,

life in the pharmaceutical setting. During the process I set up a program

of what we referred to as "personnel development" with the assistance of

four Ph.D. industrial psychologists. And, we did a lot of research while

we were in the process of establishing the programs. And, it was this re-

search that in4itiated my thinking about the concept of professional develop-

ment and how, indeed, it may relate to graduate education.

I prdpose ta offer i premise to you and then to share With you a

perspective. The perspective is the model. Then I will give you some of

the general Implications which I feel the model.suggests for the assurance

of quality in graduate education.

My prewise is basically tbis: Quality graduate education is char-

acterized by emphasis on professional development. The ultimate criterion

for judging the qu'ality of a graduate program is the demonstrated professional

._-

competence,reflected in the careers of program graduates. This relatea to

Al Krebs' comment this afternoon, which I thoughi was an especially good

one, about the concept of reincarnition and coming back and hiving to

s



study under one of your own doctoral students. Ttie perspective I would

like to suggest for this evening ia that: Useful insights about improving

the quaaity of graduate education can be gained by viewing the graduate

experience from the perspective of what is now known of professional develop-

ment. And I think it is important that I add here, very quickly, that there

are many perspectives from which the graduate education experience can be
0:

viewed. You can view it from the standpoint of administrative efficiency,

from the standpoint of societal need, from the standpoint of change that

occurs in students, as well as from many, many other perspectilies. This

is only one that I purpose may be useful for us this evening. And, again,

I dmphasize the fact that perspective varies from one point of view to

another.

As we examine development - professional,development - I purpose

that there are three basic dimensions to it: first of all, "changel" second,
#

,

"content;" and third, "individuality..! Change fa basit to development

because unless the behavior that a peison reflects, displays, or is capable

\of demonstrating, is different than it was prior to the point when develop-

ment was to occur, then no development has occurred. Content is involved
A

because it is not posstble to set elop in general or to change in general -

it must be with respect to some s bject matter content or some focus in our

environment. Individuality must be considered because adult learning (as is

true of all learning for that matter), is a matter of individual intellective

characteristibs and norrintellective characteristics and their interaction.'

I have defined three levels of phange,in my approach to try to com-

municate the idea that the change that we are talking about here is not

simply an increase in size, fOr example, or without-particular direction.
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It must be change of a certain kind for development to have taken place. I

postulate that the first level gf change is "perceptualization," i.e.,

the process or state of acquiring information, simply knowing the facts.

The second level to which the individual moves in development is

"conceptualization." At this level it is the process of seeing relation-

ships of facts and principles to each other, to the individual's self-con-

cept, and to the sitUation or kinds of problems on which these relationships

will be brought to bear. This, in.contrast to the first level of shmple

"knowing," is a level of relating. Perhaps this is best illustrated by

the fact that in 1890 Karl Pearson wrote The Grammar of science, and he

defined science as "the study of the relationships among facts" and 'said that

obviously science could never constratn itself to the first level of simple

information. kt had to involve relationships, principles, hypotheses,

,theoretical concepts. The third level of change is one that I call "gen ral-

ization" the process of extending one's knowledge and skills to includ

application in situations other than the one in which they are acquired.

This is a form of applying. Once the individual knows the facts and relotes

'them to new situations, is the kind of change I am talking about in this

dimension of development in the model.

The next aspect of the model, or dimension of the model, is individ-

uality. Here I.am'concerned with intellective, as well as non-intellective,

diMensions or characteristics of an individual. Every person brings to

each new situation, 9r each situation in which learning occurs, certain

abilities, certain knowledge, certain past experiences, and certain skills.

This person also brings attitudes, interests, values, motivational charac-

teristics, that go to make up the non-intellective aspects of individuality.,
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And both intellective and non-intellective characteristics are brought to

bear in the development Kocess.

Now let us consider the components of the third dimension of develop-

ment content. In develoilnent , one key component of contont is self - under-

standing of one's self, relat.ing oneself and Self-concept to subject matter,

to situations, to applications. The second component to content is the

subject matter itself. The third component of content is the concept of

society.

It seems to me that it is not possple to have ultimate development

without the individual's ability to relate himself or herself to the overall

society of which the individual Is a-part. The individual must be,able to

Kelate to Oe job, td the organization, to the profession, to the society.

Thus, the three components of &61-1tent.

Now, when I first started my study for the first several years - I

concluded that there should really be three aspects of individualitir

ability, knowledge, and skills (s)cills being the power of the individual

lift- to manipulate situations - whether we are concerned with mechanical type

skills, or communications skills or.ohow to use's fork to eat starfish).

There are specific kinds of things that will assist in-a given situation,

but I have since combined skills and knowledge into the single "intellec-

tive" area.

Let's look at how I have attempted to put together these concepts

(overhead). (See "The Modeldlon next page). Then we will consider voca

tional education graduate study. On the vertical dimension is individuality.

This (horizontal) dimension is the change, dimension. This (rounded) dimension'

is the content dimension. And I postulate that development occurs as the



THE MODEL

GENERALIZATION

CONCEPTUAL-.
IZATION

PERCEPTUAL-.
IZATION

(CONTENT)

(CHANGE)



'individual moves from the level of perceptualization to conceptualization

to generalization. It is important that there is a seqgence and, if we

_are going to plan experiences for an individual, we must not attempt to

start at a level.teyond which the individual hei's yet to go. We must not

be in a position of sk-iing any 'Mixt of the sequence. In relation to

content, I postulate that the basic element in development is knowledge of

self. And then I postulate that there exists the ability to relate the self

to other kinds of situationsi or relate interests and abilities known abont

the selUto vocational choice, to job Selection, to opportunities, to pro-

fessional leadership roles, etc. Effective behavior occurs when the indi-

or receives information about self,relates t e informa-
.

vidual understands

tion about self to other situations - surrounding situations - and acts

accordingly. The second area in the case of the management study, was work -

the job itself, requirements for successful performance on the job, the

expectations involved in the job, the idiosyncracies of the individual's

supervisor in the work hierarchy, all coming into play. But, you start

with knowledge about the job itself, then relate to the individual performing

(planning)'the work, interacting, relating to the company, relating to the

supervisor, relating the individual's department' to other departments in

the organization. Then, lastly is the broader context of society, outside

the work situation, the relationship of the various governmental obligations,
41

the units of society, and their interrelation to society and to each other.

In a moment I will give you the modification of the Model for graduate

study and you Fill see that I have put in here profession in relation to

societY. .1 believe it is Important for an individual, in a developmental

kind of situation, to have broadening experiences which allow him or her

25
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to relate to the overall society.

'

. From here we go to the intellective factors. ,I probably should men-

tion here that my thinking about thtellect hai been influenced by the various

cognitive taxonomies that have been developed. You will recall Bloom's

Cognitive Taxonomy. I am talking about the'intellectual dimension of behavior

in the same sense, and that there are knowledge, achievements understanding,

and abilities in this area that are a function of the central nervous lystem.

so far as the other two areas are concerned, I am talking about attitudes,

interests, values and Other non-intellective factors of behavior. n the

original work I included non-specific skills in this dimension but have

since'rejected the category. That came from-some studies in marketing where

the individual might be a'very shy person, not very assertive at ail, but

because that person had picked up some skills in dealing with prospective

customers and closing sales, etc., the individual could be kelatively

successful even though it was not an especially good fit in terms of the

other characteristics of the individual.

I postulate that when developmlint has occurred, there will eiist a

blending at all three aspects to form generaliza0.o. I yostulate that an

individual should be able to bring to bear all the intellective and non-
.

intellective, the skill aspects, all the-interrelationships of self, work,

and society,, subject matter and of profession, into the kind of perforMance

\thatAaslow would describe as self-actualization. And that it is not possi-

ble, nor should we attempt to separate the various components of development

at the very highest level toward which we are aiming. (Distributed copies

of model at this point.)

You will notice that I have included in the intellective factors

26
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ability, knowledge, and skills on the assumption that these are related to

the central 'nervous system, the non-intellective split out as attitudes,

values, satisfactions, coming from the parasympathetic nervous system.

now prefer to go with that rather than having a whole set of factors

called "skills," because I haVen't been able to identify or validate the.

existence of skill in all the other aspects of the model cutting acros6 as

it does. 'so, we are talking about thirteen cells which I am attempting to

alidate.

No , what about all this in relation to graduate education? Keeping

the model close by, if indeed ,the kinds of things that I postulate are truth,

then I think we can ask ourselves, "What does this mean so far as quality

in graduate education is concerned?" It seems that point number one is a

relatively obvious one. It is critical to tailor the graduate program to

the individual's initial level of competency.. We must begin where the

individual is. .We must recognize that individuals, even though both or

all have odtstanding potential, will come to us with different bckground

experiences, different levels at which they can demonstrate competencies,

Ind the importance ofnthe individual program cannot be onpremphasized.

This fits very well also the individuality dimension of the model.

My second implication is: It is essential to include professional

internships and practice for a complete program to assure that generaliza-

tion and application take place. A quality program must include both in-class

and out-of-class activities. And this comes from reviewing the sequence

of change. I am saying that development'is not complete until there is the

appligation of knowledge in a situation where all aspects of the total per-

son are brought to bear on the application of subject matter, and this is
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virtually impossible to do in many subject matter areas within,a class-

room and within or on a particular campus.

A
Third, there must be continuous feedback from systematic evaluation

of the student's performance in a quality graduate program - assessment

centers, comprehensive evaluations, etc. A.comprehensive evaluation - not

necessarily written, not necessarily assembled, but a constant evaluation

of feedback to the individual so that the person can move from the perceptu4-

lization to the generalizatiOn level. Unless the individual can identify

strengths to be reinforced, areas of inadequacies to be overcome accurately

and objectively and continuously, then development will be slowed consider-

ably.

Fourth, the graduate student should be exposed to other professionals-
*

in-training so as to be able to contrast attitudes, valuest_ and interests

of various types of students. Here, although I think that you could be doing

very, very well in terms of identifying poursewbrk within departments, I

would like to suggest that in most vocational education departments with

which I am familiar there could be a greater reaching out. Some of your

better students seem to be doing it on their own but I would like to see

more enrollment in other kinds of courses, more exposure in a broader sense.

Fiftp, if true self-actualization (ultimate development) is to be

achieved, all aspects of the individual's development should be considered

in graduate programs, not simply course work. Likewise, I think most of us .

who work at the graduate levil have done a pretty good job of coming up with

a list of 27 courses or 23 courses or however many courses go on the formal

program that is filed in the graduate office. But, we probably haven't

done as well at taking a look at experiences and defining experiences in

-28
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this. area - experiences that would relate to the profession, exposing our

graduate students to others who are very active in the profession.) We

should be considering the likesi the dislikes, the interests, the values -

it seems to me that these are kinds of.legitimate concerns for graduate

committees with which to deal.

Sixth, by learning his oe her strengths and areas needing improvement,

the student builds a career-long professional point of view. This is another

way Of saying that the graduate experience is an encapsulated segment of

an overall career. One of the reasons. why I am inclined to feel that con-

cepts of professional development do apply to graduate education is that

graduate education is simply a segment of career development. It is a care-

fully defined experience so that it can be.efficient in terms of the change

in behavior that takes place. The true professional, it Seems to me, develops

throughout his or her entire career and this is the secret of having compe-

tent, up-to-date, highly professional faculty members, because they have

started early in their careers to keep abreast of the changes, of defining

programs of development for themselves. The time to start this sort of thing

is in the graduate education experience.

Seventh, since all develoPment is self-develorment, the student should

play a major role in defining his or her own program. This is another way

of saying that it is not possible for an individual to say, "Here I am.
2

Develop me." Development has to be based upon the, individual's motivation.

It's probably a repetition of the assektion tilat motivation is the sine spa

non of learning.

Eighth, the student's advisor should assist the student in providing

opportunity for development; the department should provide resources and

settings. Earlier today we heard that the college, .a higher level of the

I
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_organizational structure than the department,*and ultimatepv-the university

also have a participate in developMent. To the axtent to

which this responsibility ii not defined and supported at every level as ,

part of the mission, then, in mir judgment, the mission statement should be

changed.

Ninth, the4facultyof a department should continuously sharetheir
,

professional points of vie/with students so as to provide different.profes-

sional models with Uom the,stqpents can relate. I personally like td

see exposure to a lot of different kinds ot professional individuals in a

. graduate program. I don't like to see faculties all of the same c rbon

copy. It doesn't bother me at all to find certain individuals the facultyble7

that are somewhat idiosyncratic or who may be at philosophical points

of disagreement with other membera of the pculty. I think.it is good tor

students to be exposed to this and to hea tha debates between the quantita-

tive statistician and the non-quantitative researcher. That doesn't bother me

at all because I believe that it is from such exposure that the individual

can get insights of a non-intellective nature regardiqg self, regarding

.tr
profession, and certainly regarding subject matter and the appropch to sub-

ject matter.

Tenth, ultimate professional developmene requires acceptance on a

colleague-to-colleague basis rather than student7prdfessor only. It seems

to me that as an individual approaches,the and of the graduate education

experience, that individual should be recognizeii as a colleague in the pro-

fession, rather than continually pig a student. I like to see graduate

experiences in which the student and the advisor undertake a joint project

independent of the person's thesis, whether 4.t is the publication of an

article, whether it is an evaluation of a school situation, or a.review of
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an accreditation type of visitation. Before the individual loaves

department, I believe that the individual should have an opportunity to

fdnction at the level of faculty in that department.

Eleventh, same opportunities which permit the student to relate

the eiraduate ex )e ience to the profession and to the overall sooietv are

desirable -- international issues, etc. The broader the exposure provided,

in my judgement, the better. This includes encouraging students to attend

professional mringiwhile they are graduate students, not simply attending

conventions.to look for job placement. Even before job placement time, I

consider conventions a very important part of graduate education and this

relates closely to the model. Such activities moves the individual toward

.the generalization so far as the xelation of profession to soci*ty is

concerned.

TWelfth, a diagnostic examination to identify the level of competency
,or

of the individual enterin ram-is hel NI in identif in not onl the

level of the student's competency, but strengths and areas needing_improve-

ment. Such an examination need not be written or "assembled." Materials

that the individual has produced and a review and eval:uation of the individ-

ueil in the job setting before entering the graduate education'program, are

both seen as highly desirable because the more insight the faculty members

can have about the person and can feed this back to that student, the more

likely it will be that development will occur.

Thirteenth, a graduate program should include opportunities for stu-

dents to associate with professional groups through conventions, workshops,

and institutes.

Fourteenth, since quality graduate work involves both intellective
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as well as non-intellective aspects of behavior, and since the pattern of

modification of these aspects is different, separate records of provess

should be maintained in the initial stages of a graduate program. That's

a long and complicated assertion. It probably comes, as much Wanything,

from some of the learning theorists. Whab I am referring to there.is this:

in general, most of the learning curves for intellective-type experiences,

have a plateau related to transfer, change of hodology, comprehension,

etc. But, when we are dealing with the non-intellective area, most of the

#

learning curves show a long period of little or no change and then, when

change does occur, it comes quite rapidly. For example, let us suppose we

are trying to get across to graduate student an appreciation of the role.

of research in their professional careers. Too aften we graduate them with

great disgust or dislike for research because we have not started slowly

and built up the appreciation over a period of time. The chances are you

may have experienced that kind of thing yourself. I'm advocating that we

asiume responsibility for dealing with the non-intellective factors just

as we have assumed responsibility for dealing with the intellective factors.

Fifteenth, quality graduate education includes providing a physical

setting for interaction among emerging professions. And, if we are to have

t

the individual relate hili or her Self-concept to dthers, we do nee to

%

provide a physical setting and an identifiable place to interact.

%
Sixteenth, quality graduate education includes providing organizational

and social Interaction n emer in an ture roiessionals.so as toC.

provide'visible ontification with the profession involved. There Ozould

A

be, nOt only opportUnities forjeadership at the student level but, oppor-

tunities to interact continuOusly with the moremature faculty.

Seventeenth, although selectivity to ptOgrams will.prevail at the
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lower end qg the epectrum of ability, a quality araduate program should

accommodate individuals at even the most advanced state of development.

I have heard it argued froin time to-time that a:individual may have been

too good for a particular program or an individual may have gone beyond

the level of what a program can provide. I don't accept that. If a

program is tailor-made, if there is individuality, I believe that a given

program should be able to accOmmodate an individual at a very advanced

level.

Eighteenth, a quality gladuate program is one characterized by

emphasis on the professional development of faculty and administration as

well as laf student partiolpants. This is the point that Al (Krebs) made

this afternoon. I believe that graduate education occurs best when we con-
,

sider ourselves as being part of a community of scholars and all scholars in

that community do have a responsibility for professional development. It is an

important part of faculty considerations just as it is an important part of

graduate education.

Nineteenth, just as graduate programs must be individualized/ so must

departments of Vocational Education -- on a foundation of core subject mat-

ter and faculty expertJs e shoI1&e pinnaclewof uniqueness and excellence

I don't think it i possible for all epartments to be-f-all things to all

People. I think it iv essential a department, just as it isi'vagential

for a university, o do some soul-seardhing as to what its mission arid role

should be. Yes, indeed, we need the solid,foundation of subject matter

exposure. We need solid programs. But within each department we should

strive to develop certain pinnacles of excellence that will differentiate

'one department from another. And we should make judgments accoLdingly in
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terms of resources, in terms of selection of staff, in terms of commitments,

in terms of curriculum, building around those pinnacles of excellence. I

believe that survival and emergence of excellence overall for departments

are related to this concept.

Twentieth, quality graduate programs emphatize the flexibility that

will permit bu,ilding individual _progrs which are designed to enftnce

strengtHe and overcame deficiency in student competency prOfiles. This is

taking us right back almost to where we were with number 1 - that we do.have

an obligation to individualize ()lir programs and certkihly, part of that

individuality, that individualization, inliblves non-intellective faCtors

as well as intellective factors. It involved.relationships; it involves

application.
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DIMENSIONS OF QUALITY

The Student's View - Panel of Doctoral
Students, Leadership Development Pro-
gram, Colorado State University .
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Richard 0' ler .

Sandra Ctitree
Jack Smith

Student's Panel

(Summary of Key Points Made)

Sandra Crabtree - Same things I looked at when oonsidertng an institution in

which to do doctoral work:

. A.foundation in vocational education

. Advanced

\
. Faculty

work in my service area

- where from

Graduate study opportunities during the summer

Program to meet my future goals

Program that I-felt I could fit in

Watte they graduating their stddents?

Environment conductive to graduate study

Some things I would look at now:

. All of the above, plus

Faculty with adeqUate time to supervise my program
4

. Does curriculum provide both foundation courses and

experiences gtowing out of them?

. Some kind of a shadow program (shadow my major advisor

in her activities)

. Apportunity to work with graduate students outside of

my major area

Adequate reseatch library

(5
. GradUate policibs clearly defined and realistic

*One with Leadership Development core to it

. One that would help me explore other options.
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Richard Fllr -

I think facilities are very important

What is the quality of the people with whom you are working?

Faculty willing to take risks aqd try new things

Students Willing to challenge things

Students in program who are different from me

Faculty who challenge me and encOurage me to.look beyond

the obvious

Are the 'faculty good models?

How were graduate students recruited?

Do the faculty differ from each other?

Do the faculty argue with each other?

Are the faculty still learnlng, and are you involved

Jack Smith

in their learning?

What are the facultglike as people?

Does the faculty make me think?

The curriculum should be fitted to the students

The advisor and visee should have a personal kind

of relatienship

The advisor shOuld be invIved in the evaluation of

the student's goals

There should 'be more field-based practical experien?es

A variety of experiences in internships, practice, etc.

'should be provided

I.



DIMENSIONS OF QUALITY

The Professor's View - Panel of University
Deans and Professors in Leadership

Development Programs

Dr. Carl J. Dolce, Dean of the School of Education
North Carolina State University

Dr. Frederick Cyphert, Dean of the College of Education
%The Ohio State University

Dr. Gordon I. Swanson, Professor f Vocational Education
The University of Minnesota



DIMENOIONS OF QUALITY

Carl J. Dolce

Dean, SchoOl of Education, North Carolina state University

In terms of the theme for this conference I see three factors: (1) the

dimensions factor; (2) the content area of vocational education; and (3) con-

cepts of quality. I will not discuss the content area of vocational education,

however, that ought to be a major item on the agenda of the University Council

for Vocational Education - to develop a position paper to aid the field in

developing a clearer definition of itielf.

I will say a few words briefly about dimensions. Al Krebs gave four, and

I would like to comment first &bout his priority order. I think that it was

a mistake for Al to list faculty as number 3, because I would put quality of

the faculty as first and foremost in the listing of dimensions. It is the qua-

lity of the faculty which will affect the quality of the students and which will
ft

affect the quality of.the program. I woUld like to add two more dimensions

which were not really discussed by Al but which were alluded to by students and

by others. A fifth dimension I would add is that.of interaction. You have the

faculty and you have the students and then there is the interactive quality

which must occur in a graduate program, in my judgment. And a sixth factor

(which is much more nebulous) is the gpatalt, the climate, or the organizational

personality of a particular departmer,,tr a particular institution. Although

nebulous I think it is as real as the other factors that we have talked about.

I think that an outlining of the dimensions, while'-fundamental and impor-

C.

tant, really is the easiest part of the entire job. It seems to Me that a much

more difficult and a much more fundamental prdblem that we have nin discussing

the quality of graduate programs in vocational education is the need to look

at the senseof quality. I am going ause an analogy here to Illustrate my
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point. One can outline the things that are important in quality: ,Let's take

the matter of baseball. One can talk about batting averages and proficiency

in batting and capabilities in pitching. One can talk about the importance

of fielding, theimportance of catching, and all of those elements, and one

can outline those. Such dimensions, or elements, are valid whether one is

talking about sandlot baseball or whether or is talking about major league

baseball. Our real problem is to determine what'is our frame of reference.

Is our fraMe of reference, in_a sense, the sandlot league? Or, is our frame

of reference (as we give qualitative input into these various dimensions) that

of the major leagues? It seems to me that this involves, first of all, a sense

of quality which ieheld by the faculty and, secondly, the use of this sense of

quality in making evaluative judgments. A

Quality'is like a sense of taste in music or a sense of style in living

or a sense of fineness in great literature. Its not solely rational, and is

the product of both osmosis and socialization. And that is why individuals who

have attended A first rate program at a first-rate institution tend to have quali-

tative senses which are substantively different from those expressed by people

whO have attended mediocre programs in mediocre institutions. What is judged

to be high quality in one context is really low quality in another context.

And that is the heart of our problem.

4amp1es: The dimension of student quality: what does ADTre look for? We

have Outlined the dimension but how does one make the qualitative judgMent?

There are some faculties who prefer not to look at GRE scores at 41, and who

seem to view those as extraneous, some who find quality in the.900 to 1050 range

and who think that the top of the world has been attained when a student applies

who has an 1100 combined GRE score. Some faculties are impressed by a 3.5 gpa. in
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masters program from an institution where a 3.5.gpa. has been earned by 75% of

the students who complete the program, or an undergraduate gpa. of 3.0 on a 4.0

point scale in these days of grade inflation, or reviewing writing that is accep-

table but clearly pedestrian when viewed against writing which is of a qualita-

tive nature.

Similar comments can be made about the quality of faculty. How does one

judge this dimension? To some, the publication of three pedestrian descriptive

articles in outlets which ire not selective in what is pdblished in those journals

is a qualitative element. TO others, such a publication record is what one would

expect from a first year assistant professor,

or, in research, to some a survey study in which responses are tabulated and

statistically manipulated is regarded as tesearch. And to others such studies are

pedestrian and qualify only as an entry level type of research.

To stop at the liSting of dimensions of quality is to stop short, in my

judgment, of the heart of the problem.

In my remaining time I would just like to give you some one shot observations

that I won't develop in this discussion.

First-observation: to the extent that the student's view is valid, i.e.

what occurs in class is extraneous to the real worldk that is the extent to

which those particular courses suffer in a qualitative way.

Second observation: a mediocre faculty will tend to reproduce itself and

either fail to reCognize or be antagonistic to quality.

A third observation: administrators share the guilt for low quality programs

to.the extent that they have an influence on faculty hiring and student admissions.

A fourth observation: an organization cannot achieve quality status in one

EiSp, but must take a. series of steps over a long time period. There is no way
/-'

for a mediocre department to attract a first,rate faculty. Salary will not do
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it nor will the simple physical-environment or working conditions.

A fifth observation: professional training is a process of socialization

as well as cognitive development. It seems to me, that discussions about inter-

action between faculty and students and the importance of residency all point to

the importance of professional and graduate training. Such, training is, in fact,

a socialization process,and is not simply an imparting of cognitive skills. This

is not to say that the cognitive skills area is unimportant, but as Dr. Neidt

pointed out, there is more to graduate education which, in my judgment, has to

be intensely personal in the interaction between faculty and students.

A sixth observation: only first rate institutions or programs can afford

risk-taking - aild then only in limited amounts. Mediocre programs which empha-

size risk-taking are simply fulfilling their own prophecy, it seems to me, in

moving down the path.of mediocrity in a continuous fashion.

If the going gets too rough, we can rely on one very cynical viewpoint:

graduate programs can perform a qualitative function if (a) the programs don't
1

hurt the students, if (b) they admit only highly qualified students, and (c) if

they legitimize only highly qualified graduates.
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SONE THOUGHTS CONCERNING INDICATORS
ce QUALITY IN cRADUATE EDUCATION

Frederick R. Cyphert
Dean, College of Education
The Ohio State University

If we look historically at graduate education, there have been a

number of reputational assessments that have pointed out who isgood and

who isn't good. I'm not going to review those for you. It seems to me

they are essentially subjective, they are essentially value judgments,

they are ratings done by those who propose that they know. Quality is

primarily a matter of what a particular academic field at any given time

recognizes as such. I think that these reputational studies have assumed

a great deal ofyeight. People have looked at them in terms of choosing

programs, whether one chooses them as a faculty member or as a student.

I think they have been oriented towardlZefining excellence as whatever

deepens understanding and contributes to knowledge. That is, perhaps, a

bit different from a pragmatic, practical definition which attributes

excellence to whatever works. This utilitarian view probably is more

evident in society than is the academic view.

As we have heard today, there are many objective or qualitative

criteria that are used: the number of books produced by faculty, the

professional qualifications of the faculty, the depth and breadth of the

coursework, the successful placement of the-students, the number of books

in the library, tc. You could,say many things about those kinds-of

criteria. They are quantifiable but, basically, they are still subjecir

tive. At What point does the number of publications become excellent-as

opposed to fair? NI would easily start a debate on,that typo of question.
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These criteria inevitably consider process or programs but not product.

we still don't know whether the graduates from a program rated high are

better than those who graduate from a program that isn't rated high, but

they certainly have the halo effect a4benefit if tt;eir program has been

rated high. Perhaps they succeed because it is a self-fulfilling prophecy.

we don't eiVen know if they summed. Many of these criteria are really

secondary indicators. For example, the number of articles published is used

as evidence of scholarly research and I think'all of us know that number

is not equivalent to value of impact.

There are also other kinds'of indicators of quality that have largely

been promulgated through the vehicle of accrediting assoCiations: strong

1
i stitutional commitment to academic freedom; certain kinds of governance

structures that provide faculty-student participation in policy-making;

sound balance between theory, resekrch, and practice; encouragement of pro7

fessional jrmeth and deveiOpment on the part of faculty; logical sequence

of courses; balance between curricular specialization and breadth; innova-

tion and creativity in designing learning experiences; a series of non-qua-

lity standards generally centering Around cost-effectiveness. Obviously,

from an administrator's point.of view, when two programs are eiqual quali-

tatively and if one is cheaper than the other, the lest expensive is better

by definition.

Much of the dilemma centers around what we mean by excellence, and

obviously, within education we don't have any universal definition and soci-

ety's definitions are even more diverse. I think frequently, academic sten-

dards--those things we tend to think are good"are generally irrelevant to

the public.

I also went to comment that academic tradition in many ways inhibits
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careful assessments of quality when that evaluation or assessment is viewed

as impinging upon academic freedom. There are #imits to the kinds of ques-

tions or to the evidence you can gather, merely because you are suddenly

butting intb a professor's business and he believes he has ths freedom to

do what he wants to do. He may believe that the evidence you gather con-

strains his freedom.

Something that I think is relevant to this whole question of deter-

mining quality is the growing tenclency among graduate schools to differen-.

tiate between graduate programs and ptofessional programs. They are saying

that a graduate degree is seen as concentrating on scholarship and research

in a discipline arid that a professional degree is intended to prepare a

student for professional practice on a job. I would venture to think that

post of us believe our programs are doing both of these. I suspect that

these positions are points on a continuum. It seams to me that, any place

you separate them is rather arbitrary, but.graduate schools are going to

divide them and your programs and mine are going to be categorized as one

or the other, I J1111 quite sure. I think if we haven't worried about that

question we should, because it is going to have a pronounced impact'on

yhere our programs cope out on some of the value hierarchies.

There are those who would contend we should not_be deluded by these

traditional measures of quality such as the number of books in the library

or the quality of faculty--that we have used such criteria only because

we don't have anything else that we can measure.- By and large I tend to

come down on that particular side of the fence. Clearly, we'haven't looked

at the educatiOnal impact of our programs as the major indicator of quality.

We have concerned ourselves with poocescand with accouterments rather than

with product. I think that the ultimate criterion for judging any program



is whether it produces graduates who perform effectively. I think the
k

reason we haven't worried much about product performance is not because,

it is undesirable, but because of the feasibility problems in measuring

performanCe.

We obviously have several alternatives. , One, we can continue to

accept the kinds of quality indicators that we have accepted in the past.

Perhaps we can attempt to say we at least need o validate criteria against

student performance, even if we aren't willing to go so far as to put all

our eggs in the basket of "what our graduates do really tells us whether

the programs perform or not."

Wells 1Poshay tells a story that seams to me is relevant. Somebody

asked Wells, after he had traveled all over the world studying how mathe-

matics is taught, what he had learned. Wells said he had learned that

schools were organized differently all over the world. They don't organize

in 3apan the way they do in Brazil. "But," he said, "I found out that school

organization didn't make any difference in how much math the students learned.

So the first major item I learned was that there are many factors in any

learning situation that are irrelevant." I studied the difference between

the 8-4 and,the 6-3-3 forms of organization in mlegraduate prOgram, and now

I learn that organization makes no-difference. He said the second thing he

found was that all over the world bright'itUdents learned more than children

that weren't so bright'. This was Just as true in Italy as it was ih--australia.

Student intelligence is a Very relevant' variable. But I also know that itls

non-manipulatitle. There wasn't much I could do about it unless I happened

to be Up' parent of those kids. A third principle I learned Was that all

over the world, the more time you spend studying something, the more you learn

about it. Time devoted to a topic is both very relevant and very manipula-
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table. And so, Dr. Foshay says, "anytime you look at an educational:situa-

tion you should determine what irrelevant and disregard those 'factors,

you should asCertain what is rel vant but not manipulatable and accept

those factors, and you decide what is both relevant and manipulatable and con-

. oentrate your efforts on those items." I give myself that lecture,about three

times a week because I find I spend too much of my time on the trrelevant as

well as the non-manipulatable.

I do feel that this Conference thus far has not worried about whether

something that was assumed as relevant and manipulatable or not. And we've

,talked about doing same things that I'm sure you don't.have the budget to

undertake. That behavi9r, in a way, I find, increases frustration rather

than progress.

It seems Xo me that we ought to move in the direction of being able

to describe the behaviors that are-exhibited by those who graduate from'our

programs. ,If we are'going to do that, we have to think Of at least three

things--one of which is the kinCls of conditions that have to exist with the

program before you can measure graduate behavior. For example, I contend

that the prOgram has to have some cohesion to it. Good programs cannot.be

individualized to the point that there is no recognizatfrogram qua pro-

gram as this differs from individual tracks through a recognizable program.

'There has to be ihstitutional impact if you are going to measure student out-

put that is program attributable,. Obviously also, goals must be in measur-

able terms. These goals have to.be acceptable to somebody. They must be

acceptable to the scholars in the field, or to students, or to consumers (the

public), or to some combination of these elements. And I think frequently we

have riot given the time we ought to give to asking "who are we trying to
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please with the program we are putting together?" We must also have such

things as the necessary tools, instruments, examinations, and resources.

If one is going to examine what happens to graduates--how they perform--

and is going to do much of the assessing in situ, obviously, it takes lots

of money.. There also has to be the necessary social conditions. There are

many graduates who do not like an institution probing their performance

their first year on the. job. And there are many employers who don't appre-

ciate colleges ascertaining whether or not their employees are performing on

the job. There are social constraints.

A second thing that one has to do is to delineate clearly what perfor-
.

mance expectations one has for the graduates of a program. I could name a
.. .

?thousand and one possible objectives and so c uld you. The ttsk is to spell

out behaviors,in such a way that program contIOnt becomes obvious. However

frequently we deal with behaviors at an abstract level that curriculum is

only vaguely determined. Let's assume that we want to develop inquirers.

Does that mean that students should have mastered the Delphi Technique? I

think we have to know the answer to that question before we can develop

behavior measures. Does being an inquipr mean that a student ought to be

able.to construct a questionnaire? Does it mean that a graduate ought to

be able to recognize a researchable problem when he/she sees one? We have

to get our curriculum planning considerably more specific. And we havxotto

giiee thought to the question, what,are the means by which one might begin to

gather data or evidence relative to student performance? "We are goin4 to

be dealing with employers of graduates, with students of graduates, with

the graduates themselves, with the peers of graduates. We,may be doing such'

things ai videotaping.graduatee' teaching-after they have been-out three



years in order to deteraine if they are able to raise their stadents'

thinklng from wie oonceptual level to a higher conceptual level; assum

ing that Was one of the things we thought it importadt f them to learn

while they were part of our graduate program.
1

It seema to Me that we are going to be doing many of the same things

with our graduate programs in the near future, that we now are doing with

our undergraduate programs. At.Ohio State we have two full-time equivalent

faculty members assi6ned to follow-up our undergraduates and gather data about

the extent to which what they are doing is what we wanted them to do when

they graduated from our program. We modify our undergraduate programs accord-

ing io what these evaluators find. We d 't do any comparable assessing of

our graduate programs. Our graduate program is obvio",y much more "holy"

and faculty are reticent tostructure it so that evaluations can be undertaken.

If rhad the time I Would make a few remarks about intermedie\te steps

in arriving at graduate performance measures. I think one of the reasons

that we don't move more rapidly in this direction is that when we see where

we are and also see where we would like to be, we become overwhelmed by

the resulting discrepancy. And so we don't start on those intermediate steps

to success. I hope that we wililaocaaccept the notion that the ultimate

criterion for judging any program is how its graduates perform. There ap-

pears to lc no better iime to start

49

58



VIEWS ON QUALITY

Gordon I. Swanson, Professor, University of Minnesota

During the academic year ending in June 1977, 133 institutions in the

United States awarded 4,959 ,graduate degrees in some aspect o'f vocational educa-

tion. It included 4,324 masters degrees, 167 specialists degrees, 232 Ed.D's

and 236 Ph.D's. This should tell us something. We have so much proliferation

in graduate degrees that we have difficulty addressing the overall question

or.quality. It'is necessary to find some kind of machinery to address it.

Part of the reason is that public resources are distributed, indeed spread

around, to insure such proliferation. It is the special obligation of the

profession to confront the problem in some way. Part of it, I think, is related

to the failure to disting4sh between inservice education and inquiry-oriented

graduate degree work% Many institutions do inservice training and, because

they have some available faculty, they launch an effort to justify an inquiry-

oriented advanced degree.

This organization, the University Council for Vocational Education, has

a primary responsibility to focus on quality - not only in terms of individual

degrees but also in terms of the proliferation of institutions claiming the

capacity tO award graduate degrees. It is entirely probable that this field

is ready for its own Flexner Report which, as you know, revolutionized the

field of medicine as early as 1903. Some organization should be addressing

this question.

The dimensions of quality that have bAph discussed here in the last two

.0
days are dimensions which we can all agree upon. We have diicussed egrees

which are offered within the framework of universities and within the framework

of what we often call a learning community. But many more degrees are offered
4

by institutions modeled.after a sUpermarket, a parking lot or a package delivery
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service. One wonders where it will all lead.

It seems to me that we do have problems and questions of establishing

4 0 models which promise to break airbe the primitive and comfortable models of

the past. It is not asy in closed models to have very great effect on

quality. But, nontheless it is important and one has to address it.

I'd like you to give some attention to a workshop which was held just

a year ago on graduate education which gave attention to some of the things

mentioned here today. If I were to summarize the commentary, I would empha-

size three points of agreement: (1) that to have a qualitative program it is

necessary to have a high level of institutional commitment. Institutional commit-

ment is related, in turn, to any interpretation of a strong relationship betWeen

vocational program and the public interest and in the long run, to the search

for fund sources from whatever source. Strong programs are found in institu-

ktions whe e institutional commitment is high, and where faculty are genuinely
. a

interested in building that Commitment.

Secondly, a focus on inquiry is essential, not only in the methodology

of inquiry but also an expanded scope.

Third, there was agreement on the need to reexamine substance. What should
e14.

it be? The field of vocational education has had a tendency to rely on the

processes of assembly as though an array of interchangeable parts, many
VS

borroWd-from other fields, are sufficient. Vocational Education has been

offering itiAlf as one of the bridges between school and work or between youth

and work. It is well known that the bridge is in bad repair. It is disinte-

grating at the ends while carrying a bigger and bigger load. At the front end,

it has been resting heavily on approaches to guidance and clarification of

self-concept. The far end of the bridge has been resting heavily on placement.

. The middle is left untended. Meanwhile, new bridges are being created; vocational



education is one of many, yet there is veryloitttle new knowledge emerging for \

the design or utilisation of bridges between education and work.

It may be necessary for research to go beyond the traditional kinds of

inquiry. It may be desirable for vocational education to eng ge i some large
a

scale experiments or to seek other ways to shed light7bili compties

which surround the allocation of human resources to the work of a society.
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4 Question and Answer ssion

Question to Dean Dolce: Let's assume there is a close relation-

ship between what you describe ag a framework of quality and the gestalt

that the department operates within, and that, all of a sudden, you find

yourself transported in time and space to a place as a Dean where the

Department of vocational Education represents what can be described as

mediocre in quality, what kind of thingg do you do as a Dean and/or en-

courage the administration and staff of that Department that you would

consider to be, as Dr. Cyphert has referred to, as manipulatable relevant

issues to brihg about to change toward what we would describe as a quality

program at the graduate level?

Dean Dolce: A lot of things would depend upon the particular

institution and its policies and what perogatives Deans have or don't have
1

in that institution. First of all, I'would take a long time frame. There

is no way to turn a mediocre department into a first rate department in

five years, to be very blunt about it. I would focus on the quality of

the faculty with the very modest goal that each new faculty hire was at

least one increment higher than the prior one, to the'extent that my influ-

ence would bear, and I would maintain pressure onstudent admissions and

the quality of those admissions. I think that present faculty might be

divided into two kinds of categories even in a mediocre department: (1)

those faculty members who have the potential for a grasp of quality (my

job as Dean there is to help them grasp that concept), and (2) others-

are )opeless. The hopeless faculty members just dOn't-have the potentialj
41

and so my strategy would be - those you have to live with, if they have

tenure, you-isolate their influence insofar as you possibly can, and you
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hop. that their influence diminishes as you get new hires. I guess I don't

seeany panacea solution to the problem. The insiitutional resppnsibility

though, is to provide the relources so that when you go out for new hires,

you can get the bright young person with potential who adds that increment

of quality.

Question to Dean Dolce: While we are talking about the product that
4

we turn out, I wonder if members of the panel might comMent on the kind of

product you really see we should be turning out from these kinds of institu-

tions during the next ten years to be able to assure being able to hire the

kinds of_pe4le youlpre talking about. What are two or three of the qualities

you prefer to see most in the graduates of these programs?

4
Dean Dolce: Intelligence. A capability for serving as a model in

the socialization process'into the profession. Research capabilities. A

capability of being attuned to the real world and not falling into the
4\`

trap that some of the students mentioned. If what a professor is doing

in class is extraneous to the real weld, then no matter how erudite, that

professor is not going to be a good professional model. Integrity. Those

are the kinds of things I would tend to focus on. And last, but not least,

a good substantive knowledge of the field.

Qpestion to Dean Cyphert: !Related to this situation is something

that Ted said earlier, and if you have not already faced it I suspect every

institution will at some point, and that is this so-called dichotomy between

a scholar and a professional and the possibility that we will be called

upon by graduate schools to differentiate more intensively between those

two, what can we expect ahead and is this appropriate direction for our

graduate programs to consider? How should we respond to requests by
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graduate schools that we move toward differentiating between a Ph. D. as

a program to produce scholars and an Ed. D. program or a similar program

to produce professionals or should we avoid this dichotomN? What stance

should we take as a University Cbuncil and how does that relate to quality?

Dean Cyphert: If the institutions represented here are in fact the

"cream of the crop" of programs in vocational education, then we ought to

clearly say, doeS that place a set of goals upon ,us that may be different

from the goals it places upon the run-of-the-mill place that may have

graduate work in vocational education? And, if it does, then that is what

we ought to emphasize. I would guess that too often we haven't really

worried about the unique role that we might have to play in providing

leadership to the kinds of people. I think this is relevant. I think

that graduate schools will try to force us into this dichotomy.

I Chink, though, that its a chbace between scholarship as it has

been defined by Colleges of Arts and Sciences basically and being practi-

tioner-oriented. Most of the professional schools have acted in a way

that I would hope we do. Law and the health professions basically have

broken out, and that business administration and social wori are in the

I
process of breaking out. I'm'not sure which way

N
latter two will go.

I think I know which way most of the health professions and law have

gone; they are saying rather than serve ewin-gods of scholarship and

performance, and the two being quite different, they are going to concen-

trate on What you might call scholarly performance, which is a single god.

Scholarship in the Arts and Sciences has always been unrelated to perfor-

mance and we are saying that you can be both scholarly and a performer;

in fact, you may perform in a scholarly fashion. It woulit seem that is



the. way to go. And that all that we have to do is say that dilemma is in

your mind, go live with it Mr. Graduate Dean, but our people are going to

ibe both scholarly 'and people ?d o can do something with that scholarship

besides carry it around with them. I think we really make a mistake if

we say our people are going to be trained instead of educated so that

they can perform a lot of things now.they have no way of changing - they

don't know the theory or the researh underlying why they do what they do.

But I think we would also be wrong if we go in the direction that

they would push us and that is, if somebody really can talk a good game,

whether he can deliver or not doesn't make a damn.

Ziestion to Dr. Swanson: Since vocational education today is not

its own master
11

but responding to a public need, as universities we ought to

do something about that. Perhaps Gordon would expand on the idea.

Dr. Swanson: Let me observe that 55% of the work force today is

engaged in information generation and transmission. We have gone over the

50% mark. It's likely to increase.

The time is likely to come when we will have professional scholars --

not only the institutionally based scholars. We may have need for them.

American industry, in order to sustikin an advantage, is likely to be in

the position of keeping its advancing technology up-to-date and encouraging

0
the preparation of,people to make sure it is up-to-date. If so, then there

is even more need for quality in graduate programs and for new designs in

graduate programs. Vocational education should always respond to public

need, but the response need not always be retiospective, it can be a response

which anticipates need.

I hope, in response to an earlier.comment, that trying to distinguish



0

between the professional and the scholarly is not carried too

I think both categories are engaged in improving the state of

far because

the art.

Question to Dr. Swahson: And would you agree, Gordon, that we have

not reached the point.in vocational education where scholarly pursuit is

recognized on the Hill?

Dr. Swanson: It 46 obvious by merely looking at the list of topics

included among requestifor proposals published in the Federal Register. The

list is less than a good indicator of thoughtfulness about what inquiry

requires or what inqUiry is needed. It is a bit unfortunate, I think, if

the list is taken as an indicator of the need for scholarly performance.

It reinforces the need for institutional commitment.

Question to. Dr. Swanson: What do we do to change that? How do

we effect a change in the profession to accept scholarly work. Scholarly

work can be a very significant factor.

Dr. Swanson: Scipe of it - much of it - must come throug4 institu-

tional commitment. Institutional commitment also means resource commit-

ment. It is not going to come externally.

Question to Dr. Swanson: A number of our institutions historically,

still do, receive financial support and work closely,with State Departments

of Education. rld sometimes they try to affect our mission and goals which

.sometimds are not compatable with quality graduate programs and scholarly

inquiry. Do you think it possible ih the future to Maintain that, relation-

ship and that support and still grow with scholarly quality graduate pro-

grams?

Dr. Swanson: I believe it necessary to be careful about whether

and how much of this is done. TO rely too heavily on the State Agency is

-



to have adyendent relationship. I believe that the initial paper of

the University Council spoke to this. I hope that the Council seeks a

variety of ways of continuing this discussion. I think that'it wa.ti an

important paper to produce. I believe it is important to engage in kinds

of activities that State agencies invite, but it is equally important to

differentiate between the mission 'of a State Agency and the mission of the

University.

Ziestion to Dean DOlce: Carl, would you comment on that since you

have had same first-hand relationships in looking at that very question.

Dean Dolce: Yes, I think that any institution which depends upon

external funds for the maintenance of its graduate programs is vulnerable,

and makes a conceptual and strategic mistake. To the extent an institution

is dependent on a state department.of education to support faculty members
V

who are essential to the operation of a high quality graduate programIthat

institution does not have within itself the,resource base needed. I would

offer an index: if an institution has never said "no" to state department

money, it ought to reexamine itself.. In other words, if anything that

is proposed which brings in additional dollars the program is willing to

undertiOce, then that program intrinsically has prostitute status.

I think it is possible on a contractual sort of arrangement for

institutions to creatively combine service - not on ail fronts - with

high quality graduate programs, because I do not see them necessarily as

competitive. Isee the possibility for performance of service, and, when

coupled in a meaningful way with graduate programs., as being very complemen-

tary and very essential in one sense to the operation of those programs.

Dean cyphert: I don't disagree with either of my colleagues. I
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would me add )'bikt we, at Ohio State, have taken the general tack that

we are going to oduce the next generation of people who will be the policy-

makers in State Departments of Education and.the like. They are damn well

going to be well enough educated, that they understand they have things

that they Can do and we have things we can do and that when we work toget-

her in certain ways we are both better off. That still doesn't mean I

want to be dependent on their money or that kind of thing. But rather than

say there are types thalt go into State Departments and then they are, other

types, we, are going to say that those going into State Departments need toA

know some things that perhaps many of those that have been going in the

past have not known. What I'am saying, I think, is very true of our voca-

tional education programs, but it is true bf many other of our programs

as well.

t(?Question to Dean Dolce: It isn't th-only money from e sta e Depart- .

ment that impinges upon the program. We have to have the willingness of

them to employ our graduates, the willingness of them to recommend to stu-

dents that thie-is an institution whtch provides the kind of people we

need. So they have an external control over the effectiveness of these /

/7

programs. Theta a very difficult question with which to deal.

Dean Dolce: Let Me respond to that in ,the sense that, if One is

dependent primarily upon a single state department for the employment of

graduates, and if one is dependent upon a single state department to serve

as a reference or a recruiting device for its programs, then that mays to

me a lot about that institution - that it, in fact, doe...not have access

to the things that are important to program fntegrity. Now, from the

0 strategy point of view, you might have to accept such a condition o



dependency. Hut that is clearly a

the Institution ought to be to get

because, no matter how intelligent

short-term move. The pAtimate aim of

out from under that type of condiVion

the graduates of an institution are,

yov might have somebody in that state who is a graduate of an institution

in another state who is going to effect those decisions. 4!t

Dean &heft: Our building of programs-to prepare people to work

in policy making areas in vocational education id nOt related to Ohio.

We are interested in these people in major school systems around the country.

Most of our programs have not aimed specifiCallyot-mikking people Ole

to fulfill those kinds ofjobs very well and that-1f we can upgrade that

strata of the society with which we deal,then vocational education and

many other facets of education will be better off.

Ziestion to Panel: I would like to shift the focui a little. it

strikes me that much of the conversation has been directed 'toward the mearit

toward quality and not necessarily at quality itself. is, the dimen-

'sions of quality are somewhere classifying means toward ends. The fact

that you can identify.roles of the field is another way of saying, "Here

is a general focus."- Huti the heart of the qualitative question 44 seems

to me, are the standards,which one looks at when one says, "I tried to do

this and I did it well," or "I did it poorly.''' And that has to do With

level's of expectations. This is a highly intan4ib1e thing. And the only

jocus that I have been able to get, is that when 'somebody says they are

. satisfied with their performance, we're in trouble. When a faculty member

thinks he is doing very Well, when you can't critique Someone else's per-
,s1

formance, when graduate students leave and think tiry know it, we're in
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trouble. .

But hopefully there are some other ways to get a handle on it.

And I think that ls the heart of the question. Can you help any?

Dean Dolce: 1, can help in a negative way. I haven't been able to

get a hold on the problem conceptually. But, in a negative way, if all

that a faculty has done, is to perform service activities and,to perform

what I call low-level descrlptive research, that does not meet my qualita-

tive standard.

tVIt is difficult tso get an answer to the question iA terms of gradu-

#

ate admissions, "Why should this student be admitted or should have been

admitted?" This is a different question than, "Why should this student

not be admitted?" The former question elicits a different ansWer. And

if I see in those students' backgrounds mediocre GRE scores, not that-

adhere to a particular cut-off score, mediocre u%lergraduate sdores4
,

mediocre graduate level scores, mediocre narrative statements, in' a nega-

tive way, all I can say, is, "I see no indication of any kinds ok quali-

tative standards in terms of admission.".The only way I can handle it at

th t is negatively which is unfortunate. It's a severe limipation.

an Cyphert: I woUld do precisely what you say. Bat, r am shaken

P

flpip by a recerit stUdY in aedicine,in which doctors with IQ's of 110 were

contrasted with doctors with IQ's of,over 140. Theli said, "Okay, what is

suCcess?"-. they meapured thstimount Of money Oe people made. They attempted

to get at some measurevofpatient satisfaction ,With their physician. They ,

tried to get at the number cif lives saved, etc. It came out that there+.

'was no difference between the physician With the 110 IQ and thipphysician'-

with the IQ of over 0., So,.apparently there is some threshold. iOr that
.

.: .

. 0e ,4. '.
.

Aw.#
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particular job and 110 is over it and having mpre than that doesn't make

any darn difference. So, at the same time I operate,the does,

I think I'm bothered by it more than most people because I don't really

know if there is any vitality to the assumptions,I make.
.

Dean Dolce: Let MS give a response'to that. There is a real dif-,

ference when one looks at med schools and when one looks at education in

.°Igeneral. One difference that is very important is the number of accep-

tances in the context of the number of applications. So, already at the

admissions stage, there is a high degree of selectivity. SO, I gUess I

would'throw in, what is the ratio of the acceptances to denials?

Dean Cyphert: I would.think our Ph.D. admissions areabout as

selective as the admissiorl to medical school.

.Dean Dolce: I wish that I could say that at Ty Institution, but

I can't.
elt

ow... k

Question to Panel: My question didn't have to do with just admis-

sions obviously, becaUse I think one could ask the same questions about

faculty, diplomas, and4everythingeise. But'I think the ieason why you

still find GRE scores is because 11.0,re not satisfied with the criterion .

measure on those research projects which means you still haven't,defined

the qualitative measure that you are willinwto hang,yOur hat on. So
4

you say, "I'Ve got. a gut-leVel feeling that wstill haven't defined the

'problem 1)et and IWgoing to.go with atly gut-level'feeling." If they

.haven't definethe problem and the criteria, then what is bhe quality

we're interested in?

' 'Dr. Swanson: -I believe that

quakity ls that Ve rely excess4ely

'of achievingpart of our problem

on thit .juxy. system
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tion is so entrapped by it that we measure much of What we do by them.

The Graduate Leadershpa Program institutions were chosen this year by a

jury, the student applicants to the program. Local and state advisory
ir

council members in this country are a part of the jury system. Much of

program"direction is determined by some kind of a jury. And when that jury

.7t -
acts, it is presumed that they have also possessed the knowledge-with

which to act. We don't do enough to generate the evidence; we merely listen

to the juries. And in doing so, we mix means with ends and we substitute

action for qUality.

Secondly, our end product is often measured by its ability to return

to thi same sys not by 1,Asvability to enter other systems. How maw

people having completed the dOct9xa1' program in vocational education have

entered the he lth manpower planning field? Or the planning fields of

other branc s of,government A measure of,g4arity may be the extent to

which individuals educated In vocational education are able to conceptualize

and address Amen resource problems.in other systems.

lestion to Dean Cyphert: How do you overcome obses ions of the
.

1
Graduate School vith scholarly measures as opposed to performance?

Dean Cyphert: First of all, Carl gave one clue to it when, he said

these things occur slow1P And this is going to be'even more true when you

deal with the Graduate School. I figure that maybe the biggsst task I have,

and when I run into trouble is when I am not very eftective at it, is educa-
1

ting.those peep& outside Vs college who need to ke re-educated so that my

college can operate effeitively, and that may be the president, or't4e provost,

or the dean of the Graduate School, or whoever it may be. That is one of
It

thetasks. Right now I don't know which way I'm going to opt. . Medicine

4r
opted to get oqt from undeirthe Graddate School and to ilecome a professional.
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degree, if you will. I'm not sure they became any less scholarly when they

did that. I think they became scholarly in the sense that now they believe

a physician ought to be scholarly and that is different from the way someone

in a discipline who doesn't have to apply anything is scholarly. I think

that law has basically dOne the same thing. I'm not sure that is what we

ought to be because we are less self-contained perhaps than are many pro-

fessional schools. But that's at least one of 00 alternatives we're going

to-have to come to grips with. We either change them or decide they're such

a handicap we are going to have to leave. But Carl would cauti us not to

come at the decision lightly or quickly because its very serious. I wish

I had the answers; Because we have just undergone a year you wouldn't

believe - arguing.with our graduate facultylhere the scholars in the field

said we were right, but these scholars who said we were right didn't have a

Vote. So, what I really am with you is empathefic.

Dean Dolce: I am not willing to buy your premise at this stage

beCadae I don't know your particular situation - that in fact your Graduate

4
School is wrong. Myoown view is that what we're abolit, in vocational educe-

\
tn, is a lot more complex than how to build brieCes and how to get to the

moon. Those are relatively simple prdblems compared to what we are about.

And I'm not willing to buy that it takes somebody less adhdemically

oriented, less intelligent, to be a vocational educator. 54r gr,duates, in

turn, are the seeds for the next generation because they are moving into

univer?sity level posts. So if the Graduate School says to me that there

*Are soMe standards, it seems to me that the burddt rests with me in deviation
%

and it's not on an abstract thing abou.t performance. Because, very frankly,

when I lookAtt what is happening. in the field, the lifVeof performance is

so low that it doesn't take Much tolbe an outstanding performer., So I would /
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say whatever the requirements are, if its 1000 - 1200 on the GRE, my ques-

tion is, who is, in fact, really screened out? What evidence do I really

have other than this abstract thing about performance or what I'm getting,

for example, some local director who allegedly performs in excellent fashion.

What does it take tor a local director to hold that position? It doesn't

take much these days. So I want to know, what is it that one focuses on in

terms.of perforthance?

Comment: Same graduate schools think that measures of scholarship

automatically reflect performance, and that is wrong. This was what almost

destroyedrpublic education - the assumption that what was good for the college

bound student was good for all students - that one reflected on the other

and I don't think thia is exactly true.

Dean Cyphert: You and I would agree there. I want the same degree of

scholar:lip as anybody else, but I want the ability to do something with it

in addition to just knowledge. I can't settle just for knowledge and I

think the Graduate School is willing to settle for knowledge.

. Dean Dolce: But, we have that flexibility. The Graduate School on

our campus always sets a minimum floor. It doesn't say that vocational educe-
...Y

tion., or any other program, can't also have &performance requirement. Where

I have a problem with that is when we use perform ce in lieu of academia

capability. That's where I really have a biiic problem.

Question to the two Deans: I would like to bring the problem a

little closer home. We have been discussing the dimensions of quality and

how" these transcend the schools of education.\ My concern is, how the dimen-

sions of quality are differentiated within the school of education, how the

allocation Of funds are differentiated within the school of education, and.

*traditionally, vocational education can be place% as a pay-off. Carl (Dolce)
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alluded that if a graduate prograc of vocational education is not indepen-

dent now to the State Department of Education it should reconsider ita mission.

I a4ree with that. If when I'm coming to you Carl, as a Department Chairman

and I'm telling you there are criteria the department has to meet in order

to get money, and those criteria are contrary to scholarship of the depart-

ment, could the College of Education pick up'the tab? The answer is "no."

Dean Dolce:. tn your setting. In our setting, the answer was "yes."

Question to Dean Dolce: But, it is the case in a lot of institutions.

And the question is, where can we put our emptiasis'to change the situation

that exists and is pervasive of the quality of education within the College

of Education?'

Dean Dolce: Well, I guesS the answer that question is, that in cer-

tain conditions you might not able to change it and, if you are ii4erested

in a quality program, you bail out and you go to an institution that has a

greater degree of institutional commitment. It is very clear to me thati

in terms of support of all graduate programs, in our school the support is

inadequate. But, as far as sharing that pie by vocational education, voca-

tional education shares the available pie to the same extent that any other

department in the School of Education shares. And in terms of certain kinds

of allocations, like space allocations, they have a greater share of those

resources. In some cases, you have got to limit your mission. For example,

our service mission is circumscribed extremely severely because we don't have

the funds, but we no longer pretend to perform a statewide service. But we

feel an obligation to support our academic programs, and if we couldn't (and

we have faced this our own school - we don't have the resources and we

don't SOO them ooMing), our basic policy decision is to either close that



program or close another program in order to secure the resources to support

adequately whatever we are doing. I don't think there is an answer for all

institutions. For, if you have a dean or a provost who doesn't understand

that vocational education is a fie0 which has, or ought to have, its own

integrity, and as a profeSsional you can't change that, my only suggestion

is bail out and go to an institution that will give at least the extent of

the support it is giving to any other academic program.

Comment: But, yoy see, those institutions are in the majority.

Dean Cyphert: But we do the same thing in our school. We allocate

fdnds quite differently. We have a number of areas where we settle for

average and we have some other areas we try to feed. And those decisions

are made on the basis of a lot of tlingsl- centrality, the liklihood of

(.-" I

success, what you already have going for you, and that kind of thing.

allocate quite differently to the various departments in our college - not

only on the basis of need but on the basis of the lkiklihood that its going

to pay off. But, after having said that, the advice is still the same. You

either have to be able 6 show that the money is going to pay off well if
a

you expend it, or you're going to have to bail out and contract the nature

of the program and try to do well with a whole lot less because,your funds

are restricted.

Comment: But the commitment of a lot of colleges of education with

dual funding is differentiated. When the Department of Vocational Education

can get $200,000 from the State Department, when it comes to the allocation

of funds within the College of Education, the Dean differentiates in that

department because he does not allocate the same amount of money he allocated

67



tor Guidance. He says, "you already have $200,000 - therefore you need only

$50,000." Therefore, the commitment of tho college to that department is not

equal to the other departments.

Dean Cyphert: Then they ought to think about changing deans.

gwmtion to all three: All three of you have talked about faculty

as aWindicator of quality, students as an indicator of quality, and then

the thing that Gordon called the "nature of the substance." Ted talked about

the relevance of it and Carl talked about the content. The questions, and

your subsequent comments, have talked about the faculty and students and

ways for them to in erect, but fwe haven't heard very much concerning what-\

they are interacting bout. Whit is the nature of the substance?
;

Dean Dolce: From my viewpoint, there is no concensus in the f eld,

and that is ane of the problems. I have my own pet. prejudices. A vocational

/educator who doesn't know the occupational structure of this country (and

I don't mean in global orm) and the trends in that occupational structure,

...is seriously deficient in the content area. Any vocational educator who does

not know manpower trends and,employment trends, and the factors influencing

employment and unemployment, is seriously deficient in/the field of vocational

education. Any vocational educator who does not have a specialization within

a service area, e.g., in the agricultural area, and know that is greai depth,

or in the T and I aria, and kn that in great depth, and be able to grapple with

the complexities is dificient. For example, collective bargaining is an eliment

in the industrial sector which is more 'applicable there than in the agricultural

sector. There are some of the elements that I throw in, as well as the traditional
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thing about knowledge of specific curricula and not only the generalized

sort of thing that one would expect. I really believe that there is a

content base there that people have to be interacting on, plus the sources

of information. I am amazed when I talk to some people in vocational educa-

tion - and my background is not in vocational education - when I know the

sources of information that supposedly vocational educators don't know that

are highly central to their own discipline or area of inquiry, I think they

are deficient and these are the kinds of things revolving around problems

which are affecting our eociety. The problem is that the content field itself

has not been defined by the profession, and that can't be unilaterally defined

by me or an individual faculty member.

Comment: You're also talking, when you list areas of concern like

that, about the research domain in the field.

Dean Cyphert: I would be worried if the interactions were not more

about ideas than personalities. I would be worried if the conversations

weren't more &bout how to think about questions than they were about answers.
Ir---

I'm a great believer that most of what you learn in your doctoral program

has a very short time span of utility anyway. And it is only learning if

you know how to attack problems and how,to think about them - that is basically

=14Lat you carry through. Therefore, that would be the center of what I hope

these interactions would be about.

Dr; Swanson: ,A characteristic of the field is that there are obvious

disjunctures between the nature of the odcupational structure and.the nature

of training programs. It i8 likely to continue. Legislation is amended

every year to close the gaps or to address perceived problems. It is hard
a
to stay 4p-to-date with the changes.
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Or'le'of the measures of quality in a graduate program is a certain

critical mass of educational resources. It is necessary to have a consider-

able number of graduate facultli members to stay reasonably up-to-date with

the dynamics of the field and particularly with the nature 4nd-importance

of change in occupational structure. When it is possible in graduate programs

to establish a sense of colleagueship between students and faculty, there

is at least a precondition for expanding the range of useful interaction.

This was emphasized by the students this morning. Ijoelieve that thAre are

_institutions making a deliberate attempt to establish such colleagueship

with joint publishing and other ways of encouraging mutual involvement,

where graduate students are joined with faculty in an intellectual journey.

Comment and iguebtion: What I want to get at is a concern that bothers

us in our institution. We are talking about improving the quality of graduate

programs, we are talking about proliferation of programs, the improvement

of the quality of the faculty, its better to look at the number you admit

vs. the number not admitted as the criteria for quality programs, ttc. So,

I'm aZking myself, what are we talking about overall in terms of quality?

Is the end product to improve,thetotal field of education? (If so, then is

the answer thiough denying certain individuals the opportunity for advanced

graduate study and requiring high standards and high quality programs? Or,

are we going to begin to license ourtielves - to police ouiselves - and say

only a few selected institutions shOuld have the right to offer advanced
*

degrees and only a very faw people within.the total field of education have

the right - have the capability - to seek graduate degrees? On the other

end of the spectrum to policing, to allowing only the select few those oppor-

tunities, we could say essentially everyone who is in education has the right

and should be allowed to enter a doctoral program and, in the end, the whole



field of education would be improved. I would like some comment on that.

Dean Dolces I will take a stab at it. You have a multi-level ques-

tion. At your institution you,llave limited resources, as we all have. And

if you look at the whole field, we:have limited resources:- And so the question

is, °where do you want to siaend those limited resources?" Do you spend them

on low probability cases or high prAability cases? For every low probability

case you spend- roes on, you deny an opportunity to.a high probability

case. My e addressed to the whole field of education. We have

mass produced doctorates in a meaningless way, and when I say "we," I am

talking aboUt the field as a whole. The produdtion of doctorates in the

fields of education is appalling to me.

On another level, we legitimize people who are less capable if we

allow high risk, low probability people to go through. So we lessen the

impact of those people who are legitimized. On an institutional level, I

don't think that that is a decision that ought to be made from the field it-
.

self. That ought to be a fallout of the market place about whether you have

a limited number of institutions thaeproduce doctorates in vocational educa-

tion. I certainly don't want the federal government to-make that decision.

Nor do I want the University Council to make that decision. I happen to be

a believer in the open market idea and let any institution who can mount a

program go ahead and do no I'm very disturbed with this emphasis on higb

risk people, because I don't agree with the premise in the first place - that

by legitimizing loss competent people one is, in fact, doing something for'

the field. I think the whole evidence in medicine which are indicated by

the results of the Flexner Report to which Gordon referred is that when medical;

programs were tightened up and in the natural fallout (not a federal decision)

a number of institutions just get out of thvedical game becaube they couldn't
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afford quality programs - the inevitable effect on that was the improvement

in the practice of medicine in this country. And I think the same will holt:1

true for education in general and vocational education in particular.

And it should be added that any'institaion whichArcepts a responsi-
,

bility for preparing future generations for places in the occupational struc-

ture is aloe tied to .the responsibility of rationing the often unequal

rewards available to those in various occupational pursuits. This is what

vocational education is about. It is a double responsibility. first

addressea the dimensions of quality associated with individual performance.

The second addresses the dimensions of quality associated with the performance

of a democracy.

The school system is not always seen as an ideal location for the

placement of this double responsibility. So other rationing systems have

come into operation. Quality in vocational education is seen, thus, from

a number of perspectives. It is most important that the concept of quality

be addressed fiom each of them.
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TASK FORCE -

Chairman: Laoyd Briggs, Oklahoma

- The Curriculum

State University

w

1. Core Courses in Vocational Education (requirlad sets of experiencek,

conceptsk_the principles needed in the field of vocational/technical

education)

Examples:

Organization and Administration of Vocational Bducation

Evaluation in Education and Work

Cultural Dimensions of Vocational Education

Curriculum Development

2. Vocational Specialization (Area of Concentration)

Vocational Administration

Supervision

.Counseling and Guidance

Adult Education

Curriculum De;relopment

Teacher Education

Internships

Practica

3. Support cOognatel Areas

Philosophy

Economics

Sociology-

Anthopology

Learning Thebry

4. Research

Statistics

Research Design

Dissertation

73 S2



41

A

.40 6. Ascertain the potential number of students to take and'Oaintain a quality

TASK FORCE - Selection and Admissions

Chairman: Harold Anderson, Colorado State University ,

1., Do more selection At the master's degree level.

2. -,,Look at why we should admit a student not why a student ehould Oot be apimtted:

vat.

3. Items used by institutions involved in Conference.

a. Graduate Record,Examination (GRE) Scores (No institution had.established

absolute cut...off score.)

,

b. Letters of reference

C. Transcripts
U.

d. Evidence of ability to write

c. Personal intervie4

f. 'Evidence of leadership potential

4. All candidate); for a doctoral program should go through a personal iiiterview

process.

5. Establish set periods for adtiesion,

.

program; ,admit orly that number of stUdents.

7.. Determine'the writing, ability.of students 'ptior to admission'to program.
.

Use GRE and/or SAT scores as only one of many criteria to be used in the
4 .

*-
selection process.

--"?
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TASK-FORCE DISSERTATION STUDY

Chairmahl Carl SchaefeYi Witgers,-The4State University of New

The Task Force looked at the problem'from three perspectives:

kb,

what commonalities existed in dissertation.study at the,five institutions

represented, 2. What common problems were encotfnted , 3. what were,some pliusi-

ble solutions to these problems?

1. Commonalities ini'Dissertation Study

a. Research skill subjects were taught

b.

d.

prior t *barking on the disserta-

Credits takention study. These were,statistics, Methods, and design.

(minimum required) in theee coufses range from six at one

twenty at another.

institution-to
. I

All but one institution gave credit for the execution;.of the dissertation'

research. Credits ranged from zero to twenty-four semester hours.

All'provided ditittertation advisement es weW committee structure.

Ili

,

Ali required proposal preparation before

be started.
.

2. Common Problems Encountered '

a, There appears a concern regarding the

required either within the ddpartment

,

school or university).,

offic dIshertaticin study coald

amoUnt ot g (skill ceuzses)

or on -the( odfside (either, In the

b. .The'development of a complete and well planned proposal appears'it weakness..

c. The competency of faculty to direct diasertation rebearch was judged to bte

week.

d. The student's apiiiAr to conceptualize the problem leave

desired.

;75
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,

e; The breadth orsheer number or diverse tToblem areas undertaken for

. , t

dissertation ly was questioned in terms of a lack of focus of a

number of studies on a opecific problem area.

3. Possible'solutions

a. Since the propoial represents * parimount step in the dissertation

`study, it may be desirable to focus greater attention on it by having

it pass a school-wide faculty dissertation proposal commate.e. Weak-

. -%nesse/5.%eteoted at this step would serve both the student and the in:-

, .

service uoation of'thq4adViper.

b. When expertise for diisertation advisement is lacking in general, a

Rareau of Research in i school or eh Office or4lesearch in a Depart-

ment could serve to pool faculty talent'.

c". All graduate courses shou d be taught from a research base, thus con-

tributing t6 the researc ility of the individual student.

d. Involvement of students in the research projects of professors, thus

-
a-chi:eying a more "one-on-onte relationship,'woUld help not only to! e

Air cOnceptuallze but to .execute research in all of itwspects.,

In general, Ne agre4d tbe'reRearch.component was indeed important, if not the

most important compone0. of-any quality pr

76
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TASK rcecE Manipulative,Points for impacting on Controlling
Quality in Vocational Education'Graduate PrOgrams'

Chairman: pan Vogler, Virginia Polytechnic Institute and State University

1. Retain Ahe final.decision el3oyment of faculty members at an Administra-,

X
w

4 'tfve level.

es

2. Make ihe Department Chairman appointment the prerortive of the Dean.

,3. Assignments of resourcesLmust be consistent with qualitative kunctions.

4. Utilize appointment of graduate'faculty to impralt on qualit..

S. Utilize continuous tystematic evaluation and review process within the

department.

k6. Limit the number of doctoral advisees per

)

aculty meMber.

a. no more than 9 doctoral advisees

b. no 15t of graduate faculty member's total workload devoted/to

advisilq and-working with doctoral students

c. an average of no more tfiln one doztorate per,faculty member should be
."1

produced each year. ,

7. Control the appointment of the doctoral committee.

8. Control the graduate program itself.

a. require that tfie committee composition and/or the program of study that is

being put forth be approved by an Administrator or the administratór's

designate and-that the approval sh d be based on apriori criteria set
41=

---1/

dorR by the faculty; 0 (

b. permit the faculty to truly recommend in these areas

9. Control the examination sequence.

>

i
40. Require the faculty ot in the department to participate in judgements on all

reckpoints in d d .oral sequence, prefemibly before subjective and oral

1 "pass-on" decisions are made. 4
96
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11. Require ipdopondaint evaluations ot)the diseertatioh before thb f,Anal examina-

1,2: Try to create an environment which makes it easy for a committee to say, "no."

P

ea

r

.4,

7,,

a
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LgADERSH/P.THROUGH SCHOWSHIPc

. LOOKING AHEAD IN OPERATIONALIZING IDEAS

4.1

Dr. 4obert E. Ilylor
Executive Director

The National Center for Research
in Vocational Education

As weiplook ahead in vocational educgtion, IN,see-a heed to

nientaliWin answering questions suckas: What is vocational

achieve a new

education? More

importantly, how do we, as vpcational eoiucatibn professionals, view our profession,

and ourselves? Do we regard oureelves as university professors or as vocational
e.

teactler trAlners? Perhaps we can gain additional insights about how we can in-

fluence-the-Nure and make things happen by attaining this new mentality.

For example, consider the definition of "vocational education." Is it
r"-

capitalTV," capital "E," meaning those accomplishments under the auspices of

the Federal Vocational Acts? Or is it small "v," small "e"--generic vocational

education? Generic vocatlonal education repiesents all the ways in which people

prepare for careers by federaW supported, CETA or 'YEDPA programs, apprentice-
0

ships, corporatp tfalning programs; military training programs, or by 'Various other

means of acquiring occupational skills.

Which brkngs us to a key question: Are we, as a professibn, legislative

based or discipline based? Is mix' profession capital V, capital E or is it

,basiCally small v, small e? When we consider groaduate'education and the things

we atbetAkr,or certify that, our graduates know and can do, do-we really mean'legis-
,

lative based Or do we Risen discipline based? And, if we are dilcipliae based,'

then in what essential areas should our graduate students be competent? In'

defining wtikt. I would call an emerging discipline, such as vocatio* eduCation,
.41K



there is a need to explicate these outcomes, to articulate them with other discip-

lines and determine their status with respect to knowledge and practice.

I will talk about same potential solutions and ideas as they relate to

institution and departmental mission, the role of the graduate student,

ment\of intellectual capital and five elements of quality. I will also

the impact and cOntribetions of the University Council.

Institution and Departmental Objectives

the develop-

discuss

An impOrtant,area discussed by Al Krebs during this confe'rence was that of

institution, college, and departmental mission .

are land grant, ii#plying a certain institutional

Ali of the institut'ions here

set, operational.context and

series of expectations. Regardless of this, we need to sharpen our focus and

determine what we want our department and faculty to be known for. Then we can

and should become proactive with respect to that particular goal. This can be

done by focusing on the specialization, strategies and advancement of our discip-

0

line in our departmental mission. -We also need to consider how our goals relate

to the rest of the college, university, state department and to other constit-

uencies.

With respect to specialization and maturing as a di ipline, it seeloFs to

me that we need to determine those specializations within vocational iducation

ta.
for which-we dCen't have the resources or thd current staff or for which we don't

and shouldn't plan to provide graftate education. Some attent* to an essential

core or foundation also seems appropriate. Copsidet the centrality of the research

programemphasis of individual faculty. Is it unreasonable to expect same measure

of specialization or.focus on the part of the research and advising interests of

individual faculty? And how does that relate back to departmedial mission? .We

t can specialiie the focus Offculty adyising and provide aprogrammatic structlire
_h-4

within which dissertation topAcs cduld evolve. The questiv which I have often

go,
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raised is,

There might

"What studies, problems or topid areas won't you advise on?

come a point at which you suggest that a student go to another

university that has a stronger focus, bettoi reputation and set of resources for

that particular area. Another question we should address is--can we focus on the

- full range of specializations in vocational education or do we say, "This is .

what my department stands for and this is what we want to be known for." If

someone looked at the dissertations you have directed and tried to extrapolate

your professional interests and scholarship, what would they conclude?

Let me share same observations. Until two or three years ago, I did exit

interviews with all the Graduate Research Associates working at the National

Center. We have had over 300 coming from 18 departments of the University in

5 different colleges and schools. Most) of them had worked two.or more years at

the National Center. I drew some general conclusions from those interviews--

not scientific but more or less gut feelings. Fitst, the graduate student inside

education was axipu8 to begin or return to a job: their career plans allotted
A

less time for g aduate study. En contrast; those outside of education typically

were younger a.n1 allowed more time for their program's. They didn't halie a

specific timl) that they had to have that degree and return to their old job. They

-also,came with a stronger.research orientation and mentality, possessed initially

better tool skills and had acquired them earlier in their graduate experience.

The other thing I heard from many of these people time after time was: I selected

OhloState because I wanted to do my research on topit X with Professor Y. 'This

tells us that when they selected a depar
t

nt and advisor, their dissertation topic

or fbcus was predetermined. ,The faculty members research interests prbvided tlle
,

444.'

coherence for programmatie. research.

When we conOder departmental mission and objectives,,we also think about

trying to advance our discipline.. Perhaps we should also think about put.ting.
el 90
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more focus on discipline based research as'contraeted tO immediate problem

reeearch".-. This brings to light the interesting push-pull between the student's
.

interest which says, "I want to study this," as compared to the option of con-

ducting a dissertation within a programmatic area. The latter is represented by
-ve

a sustained line of inquiry growing out of a theoretical base, with a coherent

body of literature and information, hypothesis testing, and cumulative results.'

Anothei especiallyjelevant idea is the evaluation of some kind of institu-

tional strategy--a set orways and means whereby our faculties could become

proactive rather than reactive. By doing this, we might identify some significant

research priorities and attack them programmatically in a systematic, sustained

way. Consider for a moment the Guba-Getzels Model-of Organizational Behavior

and its two major dimeneions--the namothetic dimension--I'm heavier on the program,

the structuxe, the organizational concerns than I am on the concerns of individual

faculty. I admit that I'm stressing it to make a point. But it seems to me that

AIL

if we are really talking about departmental mission and bringing about mote focus,

that same structure, some relationship between individual staff interests,

program and plan is implied and in fact required.

When I think about the land grant institutins, I still consider agriculture

as the model of institutional behavior for impacting on social problems. A

College of Agriculture can bring together the departments of plant pathology,

entomology, soils, chemistry anl economics to impact on a critical problem like

corn wilt or other topics. I don't observe a "sense of college"'or orchestra-

'tion of,diverse interests to solve problems in colleges of education. I have the

feeling that many departments exist as a loose confederation,or support unit

for individual faculty intetests. We need to concentrate on various ways of

establishing better interface with other departments of our college and university.

,



We also should try to get some ot the other areeks--curriculum, administration,

exceptional children, tc.--to pay more attention to the application of their

scholarship to our problem area. C6nversely, determination of how we can do a

more effective job of articulating or applying our knowledge to theirperticular

areas is also necessary. Perhaps we should examine dual majors, joint appoint-

ments and staff/student exchanges.

To recap, I think there needs to be a departmental focus and program. I

think that, over time, accountability in higher education and the needs of our

program are going to push us in that directioh.

Role of Oraduate Education

Depending upon whether you define your profession as capital "VE" or small

"ve," it seems that it would also be helpful to clarify tfie role of graduate

education and some of the functions that it fulfills in our field. One, obviously,

is tO staff programs, to provide in-service education and credentials, to legiti-

- Mize certain kinds of.people for certain kinds of roles. Those tend to be the

most visible. There are other leas visible functions, such as producing curriculum

and conducting action research and evaluations to help sustain program goals.

We have heard a lot &bout the need for role models and about the need for

diversity in role models. I think the worst thing that we could do as professors

is to attempt to replicate ourselves with our graduate students. Instead,

we should be thinking of ways to help our graduate students make that leap forward,

so they will represent truly a new generation,of vocational educators, The Ties- ,

tion to me is, will they be legislative or discipline based vocational educators?

Will they be university professors or teacher trainers?

Another c6hcern relative to graduate studies is the application of course-

content as part of the graduate experience. -Ibis can-be done through research

internships, by encouraging students to write or co-aUthor an article for a



a .

professional journal or by making a presentation before a professional society.

Students can also consult or solve a problem through the capacity of a facdlty

member. hgain, referring back to capital "VE" and umall "me," where are 116.

placing our interns and graduates? Are we placing any of them outs oe the

federally structured vocational education program? Are we placin

an industrial training area, in a CETA program,- in a community bas

in

ogram?

'Can we make a better contribution to our profession through our graduat program

in developing scholars, in addition to encouraging scholarship among the faculty?

Are we recognizing thes(qt,tchievements within the profession?

Development of Intellectual Capital .

Let me touch on what I consider one of the least visible dimensions of our

graduate work:

ment of

or what

seem to

the provision of leadership to the profession through the develop-

scholars and the contribution of knowledge production and 1.1tilization,

iwould like to label the generation of "intellectual capital." What ye,

need-more than 'anything right now in Vocational education is additional

inteilec9aal capital and well thought out future oriened policy options.'

One way to develop intellectual'eapital is to strengthen-our institutional

and state department commitments. Thaj.lay-mean renegotiating our interface

with state departments.and trying to secure more support for research and graduate

education. Perhaps there are a few people on the state department staffs that

ought to be adjunct faculty to our departments--they will bring a unique perspec-

tive. One of my personal goals, as I work with state directors Wrough the National

Center, is to help them evolve a new perspective with respect to inveating in fisk

capital, to investing in people--in some professors rather than teacher trainers.

We need individuals from each state on a university faculty to become familiar

with the larger range issues, so that they may really contribute in a direct way
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to intellectual capital.

e we now have the Advanced Study Center which ii a part of the National Center.

Through this mechanism, we hopefully m411 be able to support the full time

advanced stydy of ten to twelve individual*.for periods of 'line to twelve months.

Apparently, me have not done a good job of portraying that opportunity to the

field. Despite the short term cycles, we did not get as many applicatias as

I had hoped, and in many instances individuals were nominating their graduate

students or those just completing their doctorate. Occasionally, individuals of

that dimension will be included. But, in the main, I hope that4the Advanced

Study Center will attract the best minds of the profession and provide them with

a rich and unparalleled opportunity for full time advanced study. I also hope

that during that time period, they will not only add to their personal growth but

especially add to the intellectual capital of the profession.

Five Major Elements of Quality

Now, I would like to focus onthe five major elements of quality that

have inter vention and leverege points in operationalizing these ideas and

concepts. They are faculty, students, student recruitment, program develop-

ment, and research. Institutional climate or press is another element, but I

will weave into these other five.

With respect to facultyselection, retention, and deVelopmentme need to

move toward individual professional develOpment plans which should ehhance and

facilitate the departmental mission. If We are, trying to sharpenilocus or

delimit our objectives as a department, perhaps we*:shoula then confider the role

of the individual faculty person and that person's area of specialization or

unique concern or inquiry and how it can ha strengthened And enhanced. Obviourily,

we could make use of sabbaticals where such programs were available but we might
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also consider staff exchanges. Por example, the University of Missouri exchanges

a staff person with the Univdrsity of Minnesota Ind Ohio State trades a staff

member with VPI. Neither institutional budget is jeopardized, yet this provides

a means of cross-fertilization for individual growth, and staff development. We

also need to exploit in-place, inter-institutional options. 'Boulder is a few

miles from here and is the headquarters for WICHE, the mechanism for inter-insti-

tutional cooperation for the west, CIC which is the Big Teh plus the UnDitersity

of Chicago. The Southern Region Educational Board has mechanisms whereby'faculty
46.

and students may move among institutions yet still remain registered in their

home col . And that may be a way of dealing with phe area of focus, bringing

in balance ality and quantity, yet assuring that an in-strength, in-depth option

Vexists for faculty and students.

we need to consider some delimitations and the pusbnclull between quantity.

and quality. I sense:that mavy of us are part of resource allocation systems

which foster temptations for quantity. Many of us may be part of "credit hour"

driven budgets, or funded by the regents based on graduate FTEs: So then the

real challengetbecomes how we can achieve quality. Do we alter the mix or the

student/faculty ratio? One of the ways that we traditionally try to improve

quality in education is to narrow the ratio.. Graduate education is probably the

most labor intensive portion of a very labor intensive industry. We can consider

new allocation patterns--new ways of assigning staff-timeirnew ways of looking

at graduate classes with respect to those that could be largerand those that havv

to be small . Perhaps we can utilize more graduate/research asiociates

undergraduates and free some graddate faculty time. We can sChedule a seminar

in teacshing'
4

for individuals doing similar dissertations (programmatic) at the same time. It

seems to me the key question is, how can we achieve or maintain qualit with
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fixed quantitative ratios? I think this represents a real challenge and requires

creativity with respect to instruction and management.

Finally, as faculty members, we must recognize the need to strike that optimal

balance between what we want to do and what we can do and to assure some threshold

or level of quality. We must also consider the purposes for which wesdevelop and

/maintain qualitymore efficient use of resources, for 'research and development,

provision of effective services to society, our institutions,s and student programs.

And we must ask ourselves: For what ends? Because if we focus totally on'the

quality issue,,?os could do some of 10 wrong things very, very well.

One of the best essessments of quality is student performance over time.

We need to reCognize some of the positive side effeCts that this has had on

faculty, the ripple effect it has had in our undergraduate programs and in our

relationships with the university. In evaluating quality and the graduate student,

perhaps you mist ask'yourselves what researCh has been done on students' perfor-

i mance. I haven't heard anyone at this conference say, "We have done follow-ups

of our graduates. We found this, and therefore . . . "

*

with-respect to student recruitment, I feel we need to recruit more broadly,

and not limit ourselves to those "born again" vocationalieducators. We need to

encourage individuals to begin graduate work earlier in their careers, and in,

addition to recruit for the profession, not just for our own institutions. We

should also reexamine what we are doing at the masters level with respect to how

What influences the view, perspective and plans of young people eppged in or

considering advanced graduate itudy. I personally:fdel.that manx times individuals

pursuing a Masters at one institution --l'inght want to consider a.different university

gor the advanced 'degree. Another thing that'I didn't hear enouih about this week

is affirmative kctjon as a part of 'our stildent recruitment. lthink thatiis an .

important area that we must emphasize.
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Area four is represented by program development for quality graduate educe-.

tion. Looking at the program structure, the aspect which I think needs the most

attention is "core." The essential dimension of core is the ocial disciplinary

context for Our profession. We should no more educate physicists who do not

understand the spcial, ethical and moral implications oi building a hydrogen

bomb than we should prepare vocational educators who do not understand the inter-

action of their profession with this country's economic, sociological and political

trends and issues. And that refers back to one of my initial questions--What is

vocational education?' AB a profession/ are we legislatiVe based or discipline

based?, need more explication and agreement on this--not that all unWersities
,

!
should agree in lock-step, but there is a need for a lot,more discussibn ot core" /

dimension.

Ivoking now

rate a it is

at researCh as.kind of the final intervention area, I will reite-
f

the heart of graduate educittion. Research bearim Orr our cOnfer-
.

1
,

ence ag has been cited only twice here--once by Vice Preeident Neidt And the

other by Dean Cyphert. Yet we claim tc) be research inetitutions, and I haven't
4

heard research cited as a reason for what we believe or.what we ought to do. I

guess the question is, as land grant institutionethat have significant missions

in research; have we really internalized research as a way of helping guide pro-

giams and as a real obligation of staff? The idea of introducing research

earlier in the graduate sequtincen addition to the disbertation--is excellent.

It has also been pointed out that we don't'-c-ii44 as much repli ation of studies in

/education as some of the other areas. Perhaps outstanding dissertations or

research conducted at other institutions ought.'6O replicated in our A tes. Titis

might providt a way of indu2ting graduate students tntb the research ex erience

and getting them to feeling comfortable and positive towards.research much

earlier i the program and add to the cumulative impel of our studies.

OP
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Another question is, in. what way can research provide a vehicle for program

development? For example, ce clustei a group of dissertation studies around

a(group of subtroblems that will add illumination and information data needed for
4(
strengthening and extending our graduate progrow? Referring back to departmental

mission this might be accomplished if faculty persons aChieve some measure of

,focus and specialization. Perhaps if a student in your institution says, "I
7 6

want to do something curriculum related," maybe there is only one person on

your staff that ought to direct that dissertation. Are.there certain areas or

topic's where you would say, "we don'S have anyone" or Ne're not able to direct

that dissertation." ,And how are we,using our research programs as the basis for

our graduate inptruction? Is our graduate instruction based on our research

findings or is it basically our personal experience? And how if.fective, applica-
,

ble and durable are our experiences?

oe-

With reAp4bt to research.priorities, therefore two major: ways we could go.

Ope is a kind of needs-asseesment, which is essentially finding out "whe4e peeiole

itch" and formulating A resolution of those problems through the scientific

method. The other is a (nore programmatic sustained approach. This ap oach is

not only concerned with problem solving but also hat as a goal contributing to

a cumulative, organized bo4y of knowledge and a&,yancing vocational education as:
,

a discipline. In my mind, this is what tikmajor reaearch universities which we

..iepresent should pay attention to in their graduate programs.

4, University Council

TO conclude, I will comment on some, things which I hopi will be of interest
(

to the University Council. The Universiti Council represents one of the most

significant developments in vocitional education. rthink um have made good

progress. I particularly want to commend Chairman Jerry Moss, the Trustees

.

the Program Committee for their contributions to the or4anization and pa cularly
/



Joe Clary and members of youx committee for a most stimulatinq professional

development experience.

going to be presumptive and suggest a potential new theme or statement

-of purpose for the Council, "Leadership Through Scholarshi:p." I think if we

are going to be effective as a Council, we re going to do it primarily on the

1basis of rational evidence, research findings,,and well reasoned position papers--

'not from key contacts with a congressman, sehator or other key figures with

political clout. Mifeel that our ultimate reason for being and fur of dontribu-

tion is tadership through scholarship.

I think the first paper publisfied by the Cpuricil is a good one, and it should

be followed with additional papers. Le& me su 41'gest se candidate topics. Oneom

might be, "What are the Foundations of Vocationr Educatioh?" This paper would

/
define "core" and further discuss the Core experiences, insights, and knowledges

needed. Another topic might be '"What are Some Potentialltnstitutional strategies

for Strengthening Our Resoerch and Development EtfOrts?" A third iopic, "An
i-

Examination of the Shifting Context for Vocational Education" whiCh would discuss:,..,

shifting federxd role and policies; demographic trends and their implications.

When you ,eónsider the "graying" of Joierica and Our becoming a four generatibn

soc30464, some of the implications are staggering. What will happen to the changing \
1

,

occupational structure and the state of knowledge produCtion? How will this affect

knowledge utilization in education in general and vocational education in particu-
.,

lar? Another topic might be: "Undergraduate Preparation or Credentialing Programs,"

which in.some instances might involve mmpers degrees. What is our role and what

are some of the quality considerations there?

The Council might wantoo consider fostering staff exchanges. Perhaps we

could be of help to each other and assist in providing vialtation teams at the

request of an institution. Maybe we, overitime, should think of ourgielves as

99
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informal accreditation agency. We could provide an external review of ah ongoing

program, make same suggestions for strengthening, and'give the home base some

clout with the administration and other internal policy groups. There is also

need to s'ponsor more meetings like this one. We would be pleased to try to co-

sponsor some of these through the National Academy. Some of you, as host insti-

tutions,. might want to co-host seminars or workshops with the National Academy.

c-
In addition to the institutional representatives present, perhaps we should

consider further discugsions on quality in graduate education.
)

If not nationally,

. maybe on a regional basis in which several instiutions bring together their

faculties.

Another challenge I see for, the Univeksity Council is becoming proactive in

building a discipline in vocational education. What can we do to eduCate each

other and those I would label as significant others--deans, st,te directors,

graduate deas,, individual§ representing other disciplines? I was in a meeting

in Washington about a month ago spdhsored by Henry David, who is directing the

NIE evaluation. He had some distinguished manpower econamists'present--one of

whom.was Herb Flames from our campus. Herb is doing the longitudinal study of

*4\.labor market behavior. At the end of the meeting, Herb said, "1 never dreamed

that you had the problem of just determining what is a vocational student for

research purposes, and for purposes of operatinig state management information

systems." I feel the Council could do a lot in meetings, in stimulating the

involvement of these people,'in helping us educate each other.
to

It might,be helpful tw provide feedback on this meeting. I wOuld like to

see each institution report back two items, two activities, two ideas that they

took hold of and that worked, ideas that made a difference in quality graduate

education. I wpuld also like some-inplt on 'hat we can do to strengthen the

research base that undergirds our mission.



,And again, let me say that I think the University Council is off
`.%(

to a good start, that our planned seminar for this fall on qlternational

PerspectiOes and DiMensions of Vocational Education ought to contribute

a great deal. We are pledging our support and cooperation to Carl Schaefer

and the Committee.

In closing, I think we have some unparalleled challenging opportuni-

ties to provide new levels of service and influence and the best way we can

do this is by leadership through scholarship..
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NAMES OF PARTICIPANTS

Dewey Allen Adams, Professor - The Ohio Sthe University

B. Harold Anderson, Head, Occupational Education - Colored& Stdte University

Harold R. Binkley, Chairman, Plepartment of Vocational Education - University
of Kentucky

Lloyd D. Briggs, Director, School of Occupational & Adult Education, Oklahoma
. State University

C. H. Burrell, Associate Cammissi6ner, Occupational and Adult.Education, Office
of Education

JO R. Clary, Head, Department of Occupational pducation, North Carolina, State
University

Ted Cyphert, Dean, College of Education, The Ohio State University

Richard C. Erickson, atairman & Professor, Practial Arts & Vocational-
Technical Education, Univ sity of Missouri

William F. Gardner, Dean, College of Education, University of,M1Anesota

H. C. Aastanas, Professor & Chairman, Department of Vocitional-Technical
Educigtion, University of Illinois

4 ' .1 , *

John I. Maethews, Head, Department of Vocaitional-Technical Education,
University of Tennessee

,

. .

4

Aaron 3, Miller, Professor & Chairman, Faculty for Vocational-Technical Educe-
,

tion, The Ohio State University.
I

, Melvin D. Miller, Associate Professor,,University of Tennessee

4Jerry Mossc Jr., University of Minnesota
4 .

Chuck Neidt, Academic Vice President, Colorado State University

/

en.
4

(eorge L. O'Kelley, Pro essor and Chairman) Vivision of Vocational Educa-
tion, Univereity'o Geargia

Don Rlighardson, Assistarit to the Dipartment Head,-Colorado Slate University
4

'Carl J. Schaefer, ProgebsOr of Education, Department,of Vocationat Technical
Education, Rutgers - The State'Univarsity of New Jersey'

sr
Annell L. Sipco's, Chairperson Department of Vocationil-Technical EdUcation,

Rutgers - The State Uhlversity of.New Jersey , Qs
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Gordon I.'4inson,

Robert E. Taylor,
Education

Daniel E: Vogler,

PrOfessor, University of,Minnesota

,

Executive-Director, National Center for Research in-Vocational
The Ohio State University

r

Director, Vocational-Tectlical Education Division, Virginia
Polytechnic Institute and State University '

-V

Sharon A. Wallacei, Coordinator, Vocational-Technical Education, Oregon State
University

Richard W. Whinfield, Professor, Technioal Education, University of Conneticutt
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